
KOREA'S PLACE IN TEACHING SOCIAL STUDIES190

FACTORS OF PRODUCTION CASE STUDY: KOREA CARD 2

Hyundai Car Assembly Line in Ulsan, South Korea
Source: Wikimedia Commons. https://commons.wikimedia.org/wiki/File:Hyundai_car_assembly_line.jpg
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MAP

Topography of South Korea
Source: Wikimedia Commons. https://commons.wikimedia.org/w/index.
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Full-Time Farm Households as a 
Percentage of Households in South Korea
Source: National Atlas of Korea, http://www.nationalatlas.ngii.go.kr/us
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FACTORS OF PRODUCTION CASE STUDY: KOREA CARD 4

TEXT EXCERPT

Hyundai Corporation
Source:  World History Digital Education Foundation, 2020

Hyundai Corporation is a major South Korean and global corporation. Formed in 

1976, its operations encompass the production of chemicals, ships, machines, plants, 

steel, and electronic products as well as the production of cars, with which Americans 

are most familiar. Hyundai’s investments in the South Korean economy and global 

economy are powerful reminders of its impact and influence.

FACTORS OF PRODUCTION CASE STUDY: KOREA CARD 5

CHART

Land Use and National Resources in South Korea and China
Source: CIA World Factbook, https://www.cia.gov/the-world-factbook/

South Korea China

Land used for 
agriculture

18.1% of total land 54.7%

Forest 63.9% 22.3%

Coastline 2,413 km 14,500 km

Natural Resources Coal, tungsten, graphite, lead, 
hydropower potential

Coal, iron ore, helium, petroleum, natural 
gas, arsenic, bismuth, cobalt, cadmium, 

ferrosilicon, gallium, germanium, hafnium, 
indium, lithium, mercury, tantalum, tellu-

rium, tin, titanium, tungsten, antimony, 
manganese, magnesium, molybdenum, 

selenium, strontium, vanadium, magnetite, 
aluminum, lead, zinc, rare earth elements, 

uranium, hydropower potential.
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FACTORS OF PRODUCTION CASE STUDY: KOREA CARD 6

CHART

South Korean and Chinese Workforce by Sector
Source: CIA World Factbook, https://www.cia.gov/the-world-factbook/

South Korea Workforce by Sector China Workforce by Sector

Agriculture
5%

Services
70%

Services
43%

Agriculture
28%

Industry
29%

Industry
25%

Agriculture includes farming, fishing, and forestry.

Industry includes mining, manufacturing, energy production, and construction.

Services include governmental activities, communications, transportation, finance, and all other private economic activities 
that do not produce material goods. 

FACTORS OF PRODUCTION CASE STUDY: KOREA CARD 7

PHOTO

Pohang Iron and Steel Company, South Korea
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FACTORS OF PRODUCTION CASE STUDY: KOREA CARD 8

TEXT EXCERPT

Samsung Electronics Company
Source:  World History Digital Education Foundation, 2020

Samsung is one of the world’s largest producers of consumer electronics and it has 

played an integral role in the South Korean and global economy over the last 50 years. 

Its products are very diverse, focusing on producing consumer electronics such as 

home appliances as well as equipment that benefits health and medical providers. The 

mobile communication side of the business is also very impactful and includes the 

production of some of the most popular and innovative smartphones on the market as 

well as the development of an infrastructure for next-generation networking. 
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HANDOUT: FACTORS OF PRODUCTION/CARD SORT ANALYSIS

Name: ________________________________________________  Period: _________________________________

Card Sort. After you have sorted and checked with your teacher for accuracy, identify which factor of production 

is shown in the card by putting a check in the appropriate box.

Card
Which of the Four Factors of Production?

Land Labor Capital Entrepreneurship

Example

1

2

3

4

5

6

7

8
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ANALYZING FACTORS OF PRODUCTION CARDS

PRACTICE CARD ANALYSIS

Card Factors of Production Case Study: Korea Practice Card

Describe the information 
shown in the card

Justify why this is an 
example of Capital

Use the Korea Case Study Cards to complete the charts below.

Land

Card

Describe the information 
shown in the card

Justify why this is an 
example of Land

Labor

Card

Describe the information 
shown in the card

Justify why this is an 
example of Labor

Continued on the next page
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Capital

Card

Describe the information 
shown in the card

Justify why this is an 
example of Capital

Entrepreneurship

Card

Describe the information 
shown in the card

Justify why this is an 
example of Entrepreneurship

STUDENT DISCUSSION
Looking at the factors of production, how would you describe the focus of the South Korean economy? How do 

factors of production justify your answer?

Use this space to write your answer before you discuss it with your group.

	▶ Sentence stem: I believe South Korea’s economy is focused on the production of . . . because . . . 
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EXIT TICKET: FACTORS OF PRODUCTION

Name: ________________________________________________  Period: _________________________________

Based on your learning today and looking at examples from South Korea, re-rank the four factors of production 

(land, labor, capital, and entrepreneurship) based on how you believe they impact the South Korean economy.

Factor of Production

1

2

3

4

Did your rankings change from Activity 1? (why/

why not?)

Write a short paragraph identifying which factor of production you believe to be the most important to South 

Korea’s economy and why?
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TEACHER KEY: HANDOUT ON “WHAT ARE FACTORS OF 
PRODUCTION?”

Brainstorm: Look at the picture of the automobile and complete the chart 

below identifying the elements needed for the production of the car in 

the space below.

PHOTO

Hyundai Santa Fe

 

Who is involved in 
production?

What is involved in 
production?

Where is this production 
taking place?

What are Factors of Production? Listen to the Factors of Production Podcast from the Federal Reserve Bank of St. 

Louis and complete the chart below.

Factor of Production Description Example

Land Includes natural resources used to 
produce goods and services. This 
includes not just land, but anything 
that comes from the land. 

Land, water, oil, copper, natural gas, 
coal, and forests.

Labor The effort that people contribute to 
the production of goods and services.

Engineers, waiters, etc.

Capital Think of capital as the machinery, 
tools and buildings humans use to 
produce goods and services.

Hammers, forklifts, conveyor belts, 
computers, and delivery vans. 

Entrepreneurship An entrepreneur is a person who 
combines the other factors of produc-
tion to earn a profit.

Henry Ford, Bill Gates, Michael Dell.

Rank the four factors of production from most important to least important. Consider which is most important 

in the production of a car. (This is an opinion; there are no right or wrong answers.)

Factor of Production

1

2

3

4

Provide a justification of your rankings in a 

sentence in the space below.



ECONOMICS MODULE DAY 2 199

GROUP DISCUSSION
Share your ranking and justification with your group.

Sentence Stems to help with your conversation:

	▶ The least important factor is . . .

	▶ The most important factor is . . . 

	▶ I think . . . is the most important factor because . . .

	▶ I think . . . is the least important factor because . . . 

As a group, rank the factors.

Factor of Production

1

2

3

4

Provide a justification of your group rankings in a sentence in the space below.
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TEACHER KEY: HANDOUT ON FACTORS OF PRODUCTION/CARD 
SORT ANALYSIS

Card Sort. After you have sorted and checked with your teacher for accuracy, identify which factor of production 

is shown in the card by putting a check in the appropriate box.

Card
Which of the Four Factors of Production?

Land Labor Capital Entrepreneurship

Example

✔

1

✔

2

✔

3

✔

4

✔

5

✔

6

✔

7

✔

8

✔
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ANALYZING FACTORS OF PRODUCTION CARDS

PRACTICE CARD ANALYSIS

Card Factors of Production Case Study: Korea Practice Card

Describe the information 
shown in the card

Machinery for producing textiles

Justify why this is an 
example of Capital

Machinery used for producing a good is part of the capital category

Use the Korea Case Study Cards to complete the charts below.

Land

Card 3 5

Describe the information 
shown in the card

The topographic map shows the 
different elevations found on the 
Korean Peninsula. The Full-time Farm 
Households map shows which areas in 
South Korea have the most farmers.

Land use is compared between South 
Korea and China, showing that China 
has much more land used for agricul-
ture, but fewer forests than South 
Korea. Both have large coastlines, with 
China having a larger coastline. Both 
have many resources.

Justify why this is an 
example of Land

These maps show the type of land 
found in South Korea and how the 
land is used based on the percent of 
full-time farm households. 

This is an example of land because it 
shows amounts of agricultural land, 
forest, coastline, and natural 
resources, which come from the land.

Labor

Card 1 6

Describe the information 
shown in the card

The card shows that South Korean 
workers attend school for longer, earn 
more, and are more productive than 
Chinese workers.

The graphs show the breakdown of the 
South Korean and Chinese workforce 
by sector. China has a larger percent of 
agriculture workers and South Korea 
has a larger percent of service 
workers.

Justify why this is an 
example of Labor

This is an example of labor because it 
shows the qualities of workers.

This is an example of labor because it 
shows the percent of workers in both 
countries divided by economic 
categories.
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Capital

Card 2 7

Describe the information 
shown in the card

The card shows a car factory in South 
Korea manufacturing automobiles.

The card shows a factory of the 
Pohang Iron and Steel Company.

Justify why this is an 
example of Capital

This card is an example of capital 
because it shows the machines in a 
factory needed to produce a good. 

This card is an example of capital 
because it shows a factory that 
produces iron and steel.

Entrepreneurship

Card 4 8

Describe the information 
shown in the card

The card describes the Hyundai 
Corporation and explains what it 
produces and that it trades globally. 

The card explains what Samsung 
produces and its role in the global 
economy.

Justify why this is an 
example of Entrepreneurship

This card is an example of entrepre-
neurship because it explains how 
Hyundai Corporation puts the factors 
of production together to make a 
product.

This card is an example of entrepre-
neurship because it explains how 
Samsung Corporation puts the factors 
of production together to make a 
product.

STUDENT DISCUSSION
Looking at the factors of production, how would you describe the focus of the South Korean economy? How do 

factors of production justify your answer?

Use this space to write your answer before you discuss it with your group.

	▶ Sentence stem: I believe South Korea’s economy is focused on the production of . . . because . . . 
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TEACHER KEY FOR THE EXIT TICKET: FACTORS OF PRODUCTION

Based on your learning today and looking at examples from South Korea, re-rank the four factors of production 

(land, labor, capital, and entrepreneurship) based on how you believe they impact the South Korean economy.

Factor of Production

1

2

3

4

Did your rankings change from Activity 1? (why/

why not?)

Write a short paragraph identifying which factor of production you believe to be the most important to South 

Korea’s economy and why?

Possible Answers:

Land. Most students will not say that land is the most influential. If land is mentioned, students should discuss the 
resources found in South Korea.

Labor. Students who pick labor may mention the educated workforce, high levels of productivity, large numbers of 
workers in services and industry, few workers in agriculture, etc.

Capital. South Korea has large factories that produce many products, including consumer electronics, automobiles, 
and even steel, which is used in the manufacturing of many products sold globally.

Entrepreneurship. South Korea has many large companies, such as Hyundai and Samsung, which are able to bring 
all of the elements of production together, making production more efficient and leading to South Korea’s strong 
role in the global economy.
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ECONOMICS MODULE OVERVIEW

SKILL FOCUS
Analyze Data and Support Arguments with Evidence 

CONTENT
Comparative Advantage and Factors of Economic 
Production

Why do Countries Specialize?

CLASS ACTIVITY
Understanding the Concepts of Opportunity Cost, Absolute Advantage, and Comparative 
Advantage 
This module leads students through the costs and benefits of economic decision making as students work through 
four activities and complete an exit ticket demonstrating their knowledge. They will examine decision making and 
opportunity costs through an individual lens and then be introduced to the concepts of opportunity cost, absolute 
advantage, and comparative advantage at different scales as well as determining how these factors lead to 
specialization.

CHECK FOR UNDERSTANDING 
Student Discussion: How do the concepts of opportunity costs and comparative advantage explain why countries 
specialize in what they produce?

What Factors of Production Have Influenced the Rapid Growth and Success of 
South Korea’s Economy?

CLASS ACTIVITY
Identifying the Importance of Different Factors of Production in the South Korean Economy
In this activity, students will explore the factors of production and will apply their understanding by categorizing 
different examples. Students will use their knowledge of factors of production to identify which factor of produc-
tion they believe to be most important to South Korea’s economy.

CHECK FOR UNDERSTANDING
Exit Ticket: Which factor of production do you believe is most important to South Korea’s economy?

Assessment

CLASS ACTIVITY
Short Answer Writing
Students will review Day 1 and Day 2 activities and read about opportunity costs, comparative advantage, and 
factors of production to evaluate how these elements have led to the South Korean economic miracle.

The Influence of Factors of Production and Comparative Advantages on Korea’s Economic 
Development
Short Answer Prompt: Evaluate which factors of production and comparative advantages have influenced the rapid 
growth and success of South Korea’s economy.
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ECONOMICS MODULE SOURCES

Stimulus Type Description Page

Graph Vehicle Production in South Korea, 2010-2019 169

Graph Yearly Number of Cars Produced in the United Kingdom, 2003-2020 169

Stimulus Type Description Page

Podcast Homework Overview: Identifying Factors Of Production 187

Photo Hyundai Santa Fe 187

Photo Textile Manufacturing Equipment 189

Chart Education, Wages, and Labor Productivity in South Korea and China 189

Photo Hyundai Car Assembly Line in Ulsan, South Korea 190

Map Topography of South Korea 190

Map Full-Time Farm Households as a Percentage of Households in South Korea 190

Text Excerpt Hyundai Corporation 191

Chart Land Use and National Resources in South Korea and China 191

Chart South Korean and Chinese Workforce by Sector 192

Photo Pohang Iron and Steel Company, South Korea 192

Text Excerpt Samsung Electronics Company 193

Stimulus Type Description Page

Article The South Korean Economic Miracle 214

Graph South Korean GDP per capita, 1960-2019 214

Graph South Korean Exports, 1960-2019 214

Graph The Share of the Population with No Formal Education in Different 
Countries, 1970

214
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DAY 3
BASED ON A 60-MINUTE CLASS

Which Factors of Production and Comparative Advantages 
have Influenced the Rapid Growth and Success of  

South Korea’s Economy?  

IN-CLASS ACTIVITIES

Materials from Economics Day 1 and Day 2 for 

review activity:

	▶ Day 1 Activity 4 Handout: Comparative 

Advantage (p. 170)

	▶ Day 2 Homework Handout: What are 

Factors of Production? (pp. 187–188)

	▶ Day 2 Activity 2 Handout: Factors 

of Production/Card Sort Analysis 

(pp. 194–196)

Materials for Day 3:

	▶ Activity 1 Handout: The South Korean 

Economic Miracle (pp. 212–213)

	▶ Activity 2 Reading: Article on  the South 

Korean Economic Miracle (pp. 214–215)

	▶ Activity 3 Handout: The South Korean 

Economic Miracle Writing Rubric and 

Prompt (pp. 216–217)

TEACHER ANSWER KEYS

	▶ Day 1 Activity 4 Handout: Comparative 

Advantage (Day 1, p. 177)

	▶ Day 2 Homework Handout: What 

are Factors of Production? (Day 2, 

pp. 198–199)

	▶ Day 2 Activity 2 Handout: Factors of 

Production/Card Sort Analysis (Day 2, 

pp. 200–202)

	▶ Activity 1 Handout: The South Korean 

Economic Miracle (pp. 218–219)

	▶ Activity 3 Handout: Sample Proficient 

Answer to the South Korean Economic 

Miracle Writing Prompt (p. 220)

OVERVIEW
Students will use information from the previous two lessons to explain how South Korea’s econ-

omy was able to grow so dramatically in a short period of time using the concepts of opportunity 

cost, comparative advantage, and factors of production.

MATERIALS NEEDED: 



ECONOMICS MODULE DAY 3 209

SEQUENCE OF INSTRUCTION
CLASS ACTIVITY 1 OF 3: REVIEW OF KEY CONCEPTS FROM DAYS 1 AND 2

REVIEW OF KEY CONCEPTS (10 MINUTES)

REVIEW OF OPPORTUNITY COST, COMPARATIVE ADVANTAGE, AND FACTORS 
OF PRODUCTION
ACTIVITY PROCEDURE

	▶ Group students in groups of 3-4.

	▶ Explain to students that they are preparing evidence to address the prompt for Day 3: Evaluate 

which factors of production and comparative advantages have influenced the rapid growth and 

success of South Korea’s economy.

	▶ As a group, students will use the Handout on the South Korean Economic Miracle 

(pp. 212–213) to complete the review of evidence from the activities of Economics Day 1 and 

Economics Day 2.

	▷ Students will use the following Day 1 and Day 2 handouts to help explain comparative 

advantage and to identify evidence from Day 2 of factors of economic production that are 

important to South Korea’s economic growth.

•	 Day 1 Handouts

	» Activity 4: Comparative Advantage (p. 170)

•	 Day 2 Handouts

	» What are Factors of Production? (pp. 187–188)

	» Factors of Production/Card Sort Analysis (pp. 194–196)

	▶ If time permits, have groups share out some of the evidence they collected.

For suggested answers, see the Teacher Key to the Handout on The South Korean Economic 

Miracle (pp. 218–219). 

TEACHER NOTES
Students should have all of their handouts available to help with the Day 3 activities. If students 

seem to be struggling with the concepts, you should guide them to appropriate activities from Day 

1 and Day 2.

The Factors of Production Cards from Day 2 will provide students with specific evidence that can 

be used to prepare to answer the prompt.

TEACHING TIP
Using online platforms like Kami can allow students to be able to annotate and highlight readings, saving the numbers 
of copies needed for students and providing a tool to complete activities such as this one in a virtual setting.
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CLASS ACTIVITY 2 OF 3: THE SOUTH KOREAN ECONOMIC MIRACLE READING

CLASS ACTIVITY (15 MINUTES)

CLOSE READING
ACTIVITY PROCEDURE

	▶ Hand out the Reading on The South Korean Economic Miracle (pp. 214–215) to each student.

	▶ Students will read the article individually and will write down evidence of opportunity costs, 

comparative advantage, and factors of production in their Handout on The South Korean 

Economic Miracle.

	▶ Refer students back to the prompt and remind them they are collecting evidence to answer the 

prompt.

For suggested answers, see the Teacher Key to the Handout on The South Korean Economic 

Miracle (pp. 218–219).

TEACHER NOTES
Students could read the article in groups. Students would stay in groups of four with each member 

reading only for evidence of one of the factors of  land, labor, capital, or entrepreneurship. As they 

read about their particular factor of production, students would also identify how comparative 

advantage is affected by their factor of production.

TEACHING TIP
Using online platforms like Kami can allow students to be able to annotate and highlight readings, saving the numbers 
of copies needed for students and providing a tool to complete activities such as this one in a virtual setting.
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CLASS ACTIVITY 3 OF 3: EVALUATING WHICH FACTORS OF PRODUCTION AND 
COMPARATIVE ADVANTAGE HAVE INFLUENCED THE RAPID GROWTH AND 
SUCCESS OF SOUTH KOREA’S ECONOMY

WARM UP/INTRODUCTION (40 MINUTES)

SHORT ANSWER RESPONSE
ACTIVITY PROCEDURE

	▶ Give a copy of the Handout on The South Korean Economic Miracle Writing Rubric and Prompt 

(pp. 216–217) to each student.

	▶ Explain the prompt and the rubric to students so that they understand how their writing will be 

evaluated. 

	▶ Make sure students know that the expectation is that they should identify at least two factors of 

production and their related comparative advantage that have been influential to South Korea’s 

economic growth.

	▶ Before writing, have students complete the graphic organizer. The teacher can check the 

graphic organizer to make sure students have adequate information to begin to write.

	▶ Allow students to answer the prompt on the Handout on The South Korean Economic Miracle 

Writing Prompt and Rubric.

For suggested answers, see the Teacher Key to the Sample Proficient Answer to the South Korean 

Economic Miracle Rubric and Writing Prompt (p. 220). 

TEACHER NOTES
Students could work in small groups to brainstorm before they individually write. Teachers can 

also provide feedback and have students write an improved draft if time is available. The number of 

points has been intentionally left off the rubric so that you can provide feedback before students 

see the actual grade. Teachers can determine how the rubric correlates to a number or letter grade.  

A good rule of thumb is that the proficient category equals grade-level expectations and thus 

should be no lower than a 90%.

Students who struggle with writing may identify one factor of production and its related compara-

tive advantage. These students may need multiple sentence stems to help guide them through the 

writing.

TEACHING TIP
It is important to give students the opportunity to understand and deconstruct a writing rubric before they write.  The 
rubric will give students a strong road map to help guide their answers, leading to better quality writing.  The better 
students know the rubric, the easier it is for teachers to give feedback to help students improve their writing skills.

When giving feedback, it is important to not show students the grade they have earned.  Often when students are 
satisfied with their grade, they will not want to improve the first draft.
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HANDOUT: THE SOUTH KOREAN ECONOMIC MIRACLE 

Name: ________________________________________________  Period: _________________________________

Your job: Evaluate which factors of production and comparative advantages have influenced the rapid growth 

and success of South Korea’s economy.

1.	 Complete the “Evidence from Day 1” and “Evidence from Day 2” Activities in the chart below using the following 

Handouts that you received on Day 1 and Day 2: Comparative Advantage; What are Factors of Production?; and 

Factors of Production/Card Sort Analysis to answer the following prompt: 

2.	 Read the article on the South Korean Economic Miracle. Record any evidence that relates to the concepts of 

opportunity cost and comparative advantage, as well as the four factors of production.

Evidence from  
Day 1 Activity

Evidence from the article on the 
South Korean Economic Miracle

Comparative 
Advantage

From the Day 1 Comparative Advantage 
Handout, explain the concept of compar-
ative advantage:

Provide three specific examples of comparative 
advantage from the article:
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From the Day 2 Handouts on Factors of Production and Factors of Production/Card Sort Analysis, provide 

specific South Korean examples of the four factors of production below.

Evidence from  
Day 2 Activity

Evidence from the article on the 
South Korean Economic Miracle

Land Provide two specific examples of land as a factor 
from the article:

Labor Provide three specific examples of labor as a factor 
from the article:

Capital Provide three specific examples of capital as a factor 
from the article:

Entrepreneurship Provide three specific examples of entrepreneurship 
as a factor from the article:
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HANDOUT
ARTICLE

The South Korean Economic Miracle
World History Digital Education Foundation

Looking at South Korea today, it is hard to believe 
that directly after the Korean War, South Korea was 
an underdeveloped country focused on agricultural 
production. Intentional changes were undertaken 
to recreate the South Korean economy by taking 
advantage of the factors of production in which South 
Korea had a comparative advantage. These comparative 
advantages have led to South Korea today becoming a 
global powerhouse in the production of chemicals, ship 
building, automobiles, and consumer technologies 
such as smartphones. 

To understand how South Korea leveraged its 
comparative advantage, first we need to understand 
how different the economy of South Korea looks 
today. The two graphs on the right show the economic 
growth of the South Korean economy from 1960 to 
2019. The tremendous growth illustrates how radical 
the economic changes in South Korea were during 
this time period. The economic change depicted in the 
graphs was not the result of chance and came from a 
concerted effort of the South Korean government to 
leverage the factors of production and the country’s 
comparative advantage.

As South Korea emerged from the Korean War, the 
economy was focused on subsistence agricultural 
production. For a country in which only 30% of the 
land is cultivable, this reliance on agriculture hindered 
economic growth. For South Korea to see economic 
growth, a new focus was necessary. 

Labor was a factor of production that South Korea 
began to leverage to start its meteoric economic growth. 
Not only did South Korea have a large labor force, but 
the labor force was relatively well educated. This focus 
on education came from cultural traditions that valued 
education and led to a very well-developed education 
system. This focus can be seen when comparing the 
percentage of the South Korean population that had 
no formal education in 1970 with similar levels in 
other countries. Almost 75% of the adult population 
of South Korea had received formal education. Even 
though this number seems low when one thinks 
of South Korea today, this relatively large number 
provided a comparative advantage over countries that 
had the same level of development at the time. With 
this labor force, the economy began to focus on the 
manufacturing of light goods, such as garments.

GRAPH 
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In 1961, a regime change occurred with the installation 
of Park Chung-hee as President. New economic 
policies focused on controlling the allocation of factors 
of production by targeting sectors of the economy 
that were considered the foundation of an industrial 
economy such as petrochemicals, non-ferrous metals, 
and refined oil. Under Park’s government, large capital 
investments, tax incentives, and cheap government-
backed loans provided target industries the funds 
to build large capital products such as factories and 
big steel complexes. The Korean government’s role 
in the economy and its symbiotic relationship with 
businesses have been referred to as “Korea Inc”. This 
allowed for a more efficient allocation of resources as a 
result of the government’s focus on strategic industries. 
The government role gave South Korea’s economy a 
comparative advantage over other countries in Asia and 
the world because of the focus on what would benefit 
the country’s economy as a whole.

With this capital development, by the 1980s South Korea 
was not only able to produce enough steel to meet 
domestic needs but also to develop new sectors of the 
economy, such as shipbuilding. As target industries 
changed, incentives were extended that led to the 
growth of other industries such as automobile and 
consumer electronics production. These incentives 
gave South Korean industries a comparative advantage 
over industries in other countries that were forced to 
pay much more for access to land, labor, and capital.

Another factor of production that was influenced by the 
South Korean government was the use of large business 
conglomerates, called Chaebols, to be the driving 
entrepreneurial forces in the economy. Chaebols were 
considered large enough to compete with large foreign 
multinational corporations. In addition, the chaebols 
and the government worked together to target strategic 
industries that would benefit the development of the 
entire South Korean economy. Today, chaebols such 
as Samsung, LG, and Hyundai are dominant parts of 
the South Korean economy, accounting for 84% of the 
country’s GDP in 2019 due to access to government 
subsidies, loans and tax incentives. The continued 
dominance of the chaebols drives employment in both 
Korea and the world. For example, Samsung Electronics, 
one of the largest components of Samsung, employs 
more people globally than Apple and Google combined. 

Hyundai is an example of the partnerships between 
the South Korean government and chaebols that have 
continued to give South Korea a comparative advantage 
in the global economy. 

Hyundai had begun developing fuel cell vehicles 
in 1998, and introduced its first prototype fuel cell 
car, the Santa Fe Fuel Cell Electric Vehicle concept, 

in 2000. At the 2004 Geneva Motor Show, Hyundai 
announced its second-generation fuel cell concept, the 
Tucson FCEV, which was equipped with a new lithium 
polymer battery. Hyundai celebrated a key milestone 
in eco-mobility in 2013 as the ix35 Fuel Cell became 
the first commercially mass-produced hydrogen fuel 
cell vehicle in the world. The vehicle’s quick refueling 
time and 600-kilometre driving range, combined with 
its lack of CO2 emissions, provided benefits for both 
customers and society as a whole. In 2018, Hyundai’s 
advantage in the development of alternative fueled 
automobiles grew with the launch of NEXO, the only 
fuel cell SUV in the world. Hyundai continues today 
to be the industry leader in alternative fuel vehicles 
and has set the goal through “Fuel Cell Vision 2030” of 
boosting its ability to produce fuel cell vehicles up to 
700,000 vehicles by 2030. This focus is well placed, as 
the market and demand for alternative fuel vehicles 
continues to grow. With this focus on the future, 
Hyundai and similar corporations can target strategic 
industries as well as allocate finances and technology to 
give them a comparative advantage in their markets.

South Korea’s economic growth, starting in the 
1960s and continuing today, has been dramatic. 
The country has leveraged its land, labor, capital 
and entrepreneurship to maximize its comparative 
advantages, propelling it into the ranks of the leading 

global economic powers.
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HANDOUT: THE SOUTH KOREAN ECONOMIC MIRACLE WRITING 
RUBRIC AND PROMPT

Name: ________________________________________________  Period: _________________________________

Your job: Use your knowledge from the Day 1 and Day 2 Handouts and your Student Handout on The South 

Korean Economic Miracle to help you develop an answer to the prompt below.

Prompt: Evaluate which factors of production and comparative advantages have influenced the rapid growth 

and success of South Korea’s economy by identifying two factors and their associated comparative advantage 

that have led to South Korea’s economic success. Use the rubric and the graphic organizer to help you plan your 

answer.

Advanced Proficient Emerging Not Yet

Topic Sentence All of the proficiency 
elements are present 
and the student 
makes connections to 
the economic growth 
of other countries 
and/or explains the 
opportunity costs and 
trade-offs related to 
South Korea’s 
economy.

The topic sentence 
clearly identifies at 
least two factors of 
production and their 
associated compara-
tive advantage that 
have led to South 
Korea’s economic 
success.

The topic sentences 
may identify factors 
but it is unclear how 
those factors gave 
South Korea a 
comparative advan-
tage and led to its 
economic growth.

Factors of production 
and comparative 
advantage are not 
present or incorrect.

Factor 1 Includes all of the 
proficient elements 
(see the next column) 
and includes an expla-
nation of the trade-off 
and/or opportunity 
costs related to the 
factor of production 
that gave South Korea 
a comparative 
advantage.

	▷ Clearly identifies 
one factor of 
production that has 
led to South Korea’s 
economic success.

	▷ The comparative 
advantage related 
to the factor of 
production is 
clearly evident.

	▷ Provides adequate 
evidence to support 
the claim that the 
factor gave South 
Korea a 
comparative 
advantage.

Identifies one factor 
but the explanation of 
comparative advan-
tage does not 
adequately show how 
the factor of produc-
tion has led to South 
Korea’s economic 
growth.

The factor of produc-
tion and its associated 
comparative advan-
tage are not present 
or incorrect.

Factor 2 Same as Factor 1 Same as Factor 1 Same as Factor 1 Same as Factor 1

Use the graphic organizer on the next page to guide your answer before you write.
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Complete the Factor boxes first, and then develop your topic sentence. You can use the sentence stem or develop 

your own sentence.

Write your topic sentence here. 

Sentence Stem: (Factor 1) and (Factor 2) have influenced the South Korean economic miracle, by giving South Korea a compar-
ative advantage in (Factor 1’s comparative advantage) and (Factor 2’s comparative advantage).

Factor 1 Factor 2

What factor do I believe was important to South Korea’s 
economic growth?

How did this give South Korea a comparative advantage?

What evidence do I have to support this?

What factor do I believe was important to South Korea’s 
economic growth?

How did this give South Korea a comparative advantage?

What evidence do I have to support this?

Start your answer here.
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TEACHER KEY: HANDOUT ON THE SOUTH KOREAN ECONOMIC 
MIRACLE

Your job: Evaluate which factors of production and comparative advantages have influenced the rapid growth 

and success of South Korea’s economy.

1.	 Complete the “Evidence from Day 1” and “Evidence from Day 2” Activities in the chart below using the following 

Handouts that you received on Day 1 and Day 2: Comparative Advantage; What are Factors of Production?; and 

Factors of Production/Card Sort Analysis to answer the following prompt: 

2.	 Read the article on the South Korean Economic Miracle. Record any evidence that relates to the concepts of 

opportunity cost and comparative advantage, as well as the four factors of production.

Evidence from  
Day 1 Activity

Evidence from the article on the 
South Korean Economic Miracle

Comparative 
Advantage

From the Day 1 Comparative Advantage 
Handout, explain the concept of compar-
ative advantage:

Comparative advantage is the ability 
of a producer to produce goods and 
services at a lower opportunity cost 
than another producer. With the same 
scenario as before, we can now quan-
tify the advantage each country has 
for producing goods.

Provide three specific examples of comparative 
advantage from the article:

South Korea did not have a comparative advan-
tage in agriculture.

	▷ An educated workforce gave South Korea a 
comparative advantage.

	▷ Government incentives gave South Korean 
businesses a comparative advantage over 
businesses that did not have similar support.

	▷ Chaebols are able to use factors of production 
effectively to compete with multinational 
corporations.

From the Day 2 Handouts on Factors of Production and Factors of Production/Card Sort Analysis, provide 

specific South Korean examples of the four factors of production below.

Evidence from  
Day 2 Activity

Evidence from the article on the 
South Korean Economic Miracle

Land South Korea has limited amounts of 
arable land and few areas with large 
numbers of farm families. Only 18.1% 
of its land is used for agriculture; 
63.9% of the country is forest.

Provide two specific examples of land as a factor 
from the article:

	▷ After World War II, labor was focused on 
subsistence agriculture.

	▷ Too little land and subsistence agriculture 
meant that agriculture limited economic 
growth.

	▷ The country had to focus away from 
subsistence agriculture.
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Labor Most South Koreans work in Industry 
(25%) or in Services (70%). South 
Korean workers attend school for 
many years and are more productive 
per hour than similar workers in 
China.

Provide three specific examples of labor as a factor 
from the article:

	▷ South Korea has a large workforce.

	▷ The workforce is relatively well educated.

	▷ South Korea had a higher level of education 
than similarly developed countries in the 1970s.

	▷ The focus on education came from a cultural 
tradition that valued education.

Capital South Korea has many large manufac-
turing facilities that use state of the art 
technology to produce goods. South 
Korea first focused capital improve-
ments on steel production.

Provide three specific examples of capital as a factor 
from the article:

	▷ The government focused resources on 
developing an industrial economy 
(petrochemicals, non-ferrous metals, refined 
oil).

	▷ The government gave tax incentives, and cheap 
government-backed loans to targeted 
industries.

	▷ As target industries changed, loans and tax 
incentives were used for new industries such as 
automobiles and consumer electronics.

Entrepreneurship South Korea has several large compa-
nies such as Hyundai, LG, and 
Samsung, which effectively combine 
the other factors of production and 
have become important in global 
economics. 

Provide three specific examples of entrepreneurship 
as a factor from the article:

	▷ The government acted as an entrepreneur.

	▷ Chaebols were large businesses that were the 
entrepreneurial forces in the economy.

	▷ Chaebols such as Samsung, LG, and Hyundai 
were considered big enough to compete against 
large multinational corporations.

	▷ In 2019, chaebols controlled 84% of the 
country’s GDP.

	▷ Samsung is able to employ more people than 
Apple and Google combined.
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TEACHER KEY: SAMPLE PROFICIENT ANSWER TO THE SOUTH 
KOREAN ECONOMIC MIRACLE WRITING PROMPT

Start your answer here.

Labor and Entrepreneurship have influenced the South Korean economic miracle by giving South Korea a 

comparative advantage in the size and education of its work force and in the ability of Chaebols to use the 

other factors of production.

South Korea has an advantage in labor because of its educated workforce. When compared to countries like 

China, South Koreans attend school longer. The cultural value of education has also led to South Korea’s 

workforce being highly educated, making it much more productive per hour than countries such as China. 

Because of this comparative advantage in labor, South Korea was able to industrialize and to develop and 

adapt better and more efficient ways to produce goods allowing for rapid economic growth.

South Korea also has an advantage in entrepreneurship. South Korea’s economic growth mirrored the 

growth of Chaebols, or large conglomerate businesses. Businesses such as Hyundai, LG, and Samsung were 

large enough to give them a comparative advantage when competing with large multinational corporations. 

The power of these Chaebols is evident in the fact that in 2019, they made up 84% of South Korea’s GDP. Due 

to the government-business partnerships, companies like Hyundai have been at the forefront of new 

technologies, such as the development of alternative fuel automobiles. Because of the Chaebols, South 

Korea was able to turn its entrepreneurship into a global comparative advantage leading to rapid economic 

growth and continued global economic power.



CIVICS  
MODULE

Economic crises have been important drivers of change 
during the last few centuries. They arouse civic action and 
protest, demand significant new policy initiatives, and 
sometimes lead to the emergence of transformative political 
leaders such as Franklin Delano Roosevelt during the 
Great Depression. This unit examines how two of the most 
trying crises of capitalism of the last few decades spurred 
periods of social protest and reform in South Korea and the 
United States. In particular, it asks students to transfer their 
understanding of civic action in the familiar context of the 
United States and the 2008 Great Recession to the unfamiliar 
context of the 1997 Asian Financial Crisis in South Korea, so 
that they can examine how citizens respond to crises. Both 
of these economic downturns fueled widespread social 
anxiety, virulent anger toward political and corporate elites, 
and important new efforts to regulate the private sector.

This module presents a carefully balanced set of materials 
and activities for teaching about these crises and their 
impacts. It enables the instructor to draw broad comparisons 
between developments in South Korea and the United States 
while also allowing for a deeper dive into specific forms 
of civic participation. It introduces students to traditions 
of democratic protest in both countries and how these led 
to events such as the Occupy Wall Street Movement. The 
exercises in this unit also provide an excellent window for 
understanding how citizens can take advantage of elections 
to precipitate reforms. For instance, the once imprisoned 
activist Kim Dae Jung won the 1997 presidential election 
in South Korea on promises to restructure South Korea’s 
large conglomerates. Three years later, South Korea’s defeat 
movement capitalized on the rapid growth of network 
information technologies to unseat corrupt politicians 
from the legislature. These elections influenced political 
campaigns globally, including the 2008 campaign of Barack 
Obama, which made use of technology and social media 
while promising economic reforms.

Students will come away from this unit with a stronger sense 
of their responsibilities to participate in the public life of 
a democratic society and of the way in which these same 
obligations are fulfilled in democracies in other parts of the 
world.
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1
CIVICS

MODULE

DAY 1:  
HOW CAN INDIVIDUAL CITIZENS 
IMPACT GOVERNMENT IN TIMES 

OF CRISIS?
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CIVICS MODULE OVERVIEW

SKILL FOCUS
Apply Political Concepts/Processes; Source Analysis; 
Evaluation 

CONTENT
Political and Civic Participation

How Can Individual Citizens Impact Government in Times of Crisis?

CLASS ACTIVITY
Source Analysis 
Students will explore the responsibilities of citizenship in a democracy and different forms of civic participation by 
exploring sources that show citizen responses to the 2008 Financial Crisis in the United States. Students will be 
asked to classify these responses in three categories—political participation, civic engagement, and civil disobedi-
ence. Students will learn about different aspects of each category before being asked to transfer that understand-
ing to a South Korean context. At the conclusion of the first day, students will view a video about the political and 
economic history of South Korea prior to the 1997-98 Asian Financial Crisis. This will help to build students’ under-
standing and establish the context for studying forms of civic participation in South Korea, which will be the focus 
of the second day. 

CHECK FOR UNDERSTANDING 
Exit Ticket: Students will use their understanding of the three forms of civic action to predict in writing how South 
Koreans will respond to economic crises.

What Forms of Civic Action Did South Koreans Use to Respond to a Crisis?

CLASS ACTIVITY
Source Analysis
Students will learn about the political and economic problems that culminated in the 1997-98 Asian Financial Crisis 
through the analysis of two sources. Students will then learn about and categorize citizen responses to the crisis, 
including student protests, the Gold Collecting Campaign, the election of Kim Dae Jung, statements from the 
Citizens’ Coalition for Economic Justice, and the Defeat Movement. Students will be asked to evaluate the effec-
tiveness of each citizen action in successfully addressing the financial crisis and creating a better democracy.

CHECK FOR UNDERSTANDING
Processing Question: Students will evaluate the effectiveness of South Korean examples of civic action at solving 
political and economic problems.

Assessment

CLASS ACTIVITY
Civic Action in Response to Economic Crises
Small Group Pre-Writing Discussion

Assessment
Students will evaluate which form of civic action is more effective in times of crisis.
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CIVICS MODULE SOURCES

Stimulus Type Description Page

Chart Forms of Civic Action 233

Photo Occupy Wall Street Spreads to Portland 236

Photo Tea Party Tax Day Protest 236

Article Inside Obama’s Sweeping Victory 237

Article Wall Street Reform: The Dodd-Frank Act 238

Stimulus Type Description Page

Article What is a Chaebol? 255

Story The Five Bandits by Kim Chi-Ha (1970) 257

Article The Asian Financial Crisis of 1997-98 260

Presidential Address Kim Dae Jung’s Presidential Inaugural Address, February 1998 263

Statement CCEJ Statement on Chaebol Reform: Time to End Corporatocracy 264

Article The Defeat Movement in South Korea 265

The activities of Day 3 focus on small group discussions and a summative assessment in which students use sources 
from Day 1 and Day 2.
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DAY 1
BASED ON A 60-MINUTE CLASS

How Can Individual Citizens Impact Government  
in Times of Crisis? 

HOMEWORK

	▶ Video: The 2008 Financial Crisis: Crash 

Course Economics #12 (11:24 in length, link 

on p. 227)

	▶ Video: The 2008 Financial Crisis: 5-Minute 

History Lesson (5:34 in length, link on 

p. 227)

	▶ Homework Handout: 2008 Financial Crisis 

Video Notes (p. 232)

IN-CLASS ACTIVITIES

	▶ Activity 2 Chart: Forms of Civic Action 

(p. 233)

	▶ Activity 2 Source Analysis Handout 

(pp. 234–235)

	▶ Activity 2 Photo: Occupy Wall Street 

(p. 236)

	▶ Activity 2 Photo: Tea Party Protest (p. 236)

	▶ Activity 2 Reading: Inside Obama’s 

Sweeping Victory (p. 237)

	▶ Activity 2 Reading: Wall Street Reform—The 

Dodd-Frank Act (p. 238)

HOMEWORK AT END OF DAY 1

	▶ Video: How Did South Korea Become So 

Rich? (11:25 in length, link on p. 230)

	▶ Handout: South Korea Video Guide 

(p. 239)

	▶ Exit Ticket (p. 240)

TEACHER ANSWER KEYS

	▶ Homework Handout on the 2008 Financial 

Crisis: Video Notes (p. 241)

	▶ Activity 2 Source Analysis Handout (p. 242)

	▶ Homework Handout: South Korea Video 

Guide (p. 243)

OVERVIEW
Students will explore the responsibilities of citizenship in a democracy and how citizens can 

influence their government through three categories of civic action: Political Participation, Civic 

Engagement, and Civil Disobedience. Students will first look at sources that show citizen responses 

to the 2008 Financial Crisis in the United States. Students will be asked to categorize these 

responses in the three above-named categories. Students will learn about different aspects of 

each category before being asked to transfer that understanding to the South Korean context. At 

the conclusion of the first day, students will view a video about the political and economic history 

of South Korea prior to the 1997-98 Asian Financial Crisis. This will help to build students’ under-

standing and context for forms of civic participation in South Korea, which will be the focus of the 

second day. 

MATERIALS NEEDED: 
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SEQUENCE OF INSTRUCTION
HOMEWORK OVERVIEW: BACKGROUND ON THE 2008 FINANCIAL CRISIS 

HOMEWORK (20-30 MINUTES)

VIDEO ANALYSIS 
	▶ Students should view the two clips on the 2008 Financial Crisis:

1.	 The 2008 Financial Crisis: Crash Course Economics #12 (11:24 in length) at https://www.

youtube.com/watch?v=GPOv72Awo68.

2.	 The 2008 Financial Crisis: 5 Minute History Lesson (5:34 in length) at https://www.youtube.

com/watch?v=eD9ry2Lgglw

	▶ Students should use the homework handout—the 2008 Financial Crisis Video Notes—so that 

they can discuss the causes and effects of the financial crisis in class.

TEACHING TIP
It’s recommended that students watch both videos even though they will repeat the same information in different 
ways. The crisis is complicated and hearing the same information from two different sources will help with student 
understanding. Students can use the 2008 Financial Crisis Video Notes Handout or, if you want to preserve this for the 
small group discussion in class, you may direct students to create a cause-and-effect T-chart to visually separate the 
details of the crisis. Since it does have a chronological aspect to it, the causes can be viewed as the “before the crisis” 
financial practices and developments and the effects can be viewed as the “after 2008” consequences of these practices 
and developments. The handout asks students to focus on the following in their notes about causes—home mortgages, 
the Housing Bubble, and investment practices of major banks and insurance companies. For effects, students are asked 
to focus on the terms, bankruptcy, bail-out, stimulus package, and the Dodd-Frank Act.

DISCUSSION OF 2008 FINANCIAL CRISIS
ACTIVITY PROCEDURE

	▶ Have students use the 2008 Financial Crisis Video Notes Handout (p. 232) on the causes and 

effects of the crisis in a small group or with partners. 

	▶ Create a large blank chart to share with the class and have student groups add to it in a large 

group discussion. 

The Teacher Key to the Homework Handout on the 2008 Financial Crisis (p. 241) can be used as a 

guide.

TEACHING TIP
While it is not critical that students understand all the complex financial instruments and terminology in the crisis, 
they will need to understand that the crisis was caused by investments in real-estate-related stocks and insurance 
instruments and the issuance of mortgages to individuals who were not traditionally able to secure home loans. Since 
these borrowers were at risk of not being able to pay their mortgages and probably wouldn’t haven’t qualified for a 
mortgage in earlier decades, investment in financial products that were based on these mortgages was very risky. 
When these mortgages went into default due to the inability of these mortgage holders to make their monthly payments, 
the investments in these mortgages also lost their value. The impact was that financial institutions that were overly 
invested in these real-estate and mortgage-insurance-related securities began to fail. When a financial institution 
fails, all individuals and businesses that rely on the institutions for deposits, loans, etc. are also impacted, leading to a 
domino effect of cascading failures. What started as a mortgage-related default spiraled into financial problems in all 
sectors of the economy once big banks, overly reliant on mortgage-related failed investments, began to crumble. 

CLASS ACTIVITY 1 OF 4: BACKGROUND ON THE 2008 FINANCIAL CRISIS

WARM UP/INTRODUCTION (10-15 MINUTES)
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CLASS ACTIVITY 2 OF 4: CIVIC PARTICIPATION IN THE UNITED STATES

CLASS ACTIVITY (30 MINUTES)

BRAINSTORM FORMS OF CIVIC ACTION AND ANALYZE SOURCES 
Students will be asked to brainstorm how they would react if they were citizens living during this 

crisis. 

ACTIVITY PROCEDURE
Have students consider the following:

	▶ What would you feel are ways that you could voice your opinions on the crisis?

	▶ How would you want things to change?

	▶ What are some actions you might take?

	▶ What might be something more aggressive than what you might normally be comfortable 

doing?

This discussion can be done individually or in small groups of 2-3 students, depending on your 

preferences and classroom configuration.

TEACHING TIP
Responses can range from protesting the business responsible to contacting government representatives to voting for 
candidates with solutions to the problem that they support.

FORMS OF CIVIC ACTION CHART
Students will learn about three forms of civic action to later apply to specific scenarios in the 

United States and, later in the lesson, to South Korea.

ACTIVITY PROCEDURE
Students, either individually or in the same small groups from Activity 1, will read over the chart 

(p. 233) and be asked to categorize their reactions into the three categories of the chart: Political 

Participation, Civic Engagement, and Civil Disobedience. If they did not have an example for one 

of the three categories from their earlier brainstorm, ask them now to brainstorm an action that 

would fit in that category.

TEACHING TIP
Students may not have an example of civil disobedience. One example could be storming the headquarters of a 
financial firm and occupying the lobby. This breaks the law with a disrupting activity that aims to bring awareness to 
the existence of the firm and its complicity in the crisis.

SOURCE ANALYSIS
Students will analyze four sources related to the 2008 Financial Crisis to determine what type of 

civic action they represent. 

ACTIVITY PROCEDURE
In the same small groups, or else in new groups if the teacher would like to add different insights 

and perspectives to the mix, each student group will analyze all four sources using the Source 

Analysis Handout (pp. 234–235) to answer four questions:

1.	 What type of civic action does each source most likely represent?

2.	 How does each source represent a citizen’s direct response to the crisis?
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3.	 What type of civic action is missing from the sources?

4.	 What would an example be of the missing type (from the previous question) related to the 

Financial Crisis of 2008?

The sources are:

	▷ Source 1. Occupy Wall Street Photo

	▷ Source 2. Tea Party Photo

	▷ Source 3. Reading: “Inside Obama’s Sweeping Victory”

	▷ Source 4. Reading: “Wall Street Reform: The Dodd-Frank Act”

	▶ The handout has spaces for each of the four sources needed to answer the questions. 

	▶ Students should each read one of the four sources, summarize its content for the group, and 

then share answers for questions 1 and 2. 

	▶ Collectively students can answer questions 3 and 4. 

For suggested answers, see the Teacher Key to the Source Analysis Handout (p. 242). 

TEACHER NOTES 
The following additional information about each of the images and readings will help you provide 

more context.

	▶ Source 1. The Occupy Wall Street Movement began in 2011 as a movement that wished to hold 

big businesses and corporations accountable for the financial crisis and lessen the influence of 

the wealthy on politics. Originating in the financial district in Manhattan, the movement spread 

to similar protests in 951 cities across 82 countries. Unlike the Tea Party below, Occupy Wall 

Street never coalesced into an organization or group focused on direct political participation 

by supporting specific politicians or legislative programs. It remained rather decentralized in its 

leadership structure.

	▶ Source 2. The Tea Party began similarly as a reaction to the handling of the crisis. Starting 

in 2009, supporters of the Tea Party called for an end to government bailouts and spending 

increases designed to offset the economic damage from the crisis. Their tactics included 

protests and rallies, but also extended into direct political participation as organizations were 

created to support politicians who agreed with their views on government. By the 2010 midterm 

elections, 13 senators and 23 congressional representatives claimed a Tea Party affiliation.

	▶ Source 3. The Obama election reading represents political participation. As the reading notes, 

Obama’s election was in large part due to people’s views on the economy and the crisis of 2008. 

There was public dissatisfaction with President Bush’s policies prior to the election, which hurt 

the candidacy of Senator John McCain, who was viewed as likely to continue similar policies. 

	▶ Source 4. The Dodd-Frank legislation sought to ease citizen anxiety about financial bailouts 

and the power of the financial industry through regulation and by creating a federal agency, 

the Consumer Protection Agency, designed to protect the average consumer from predatory 

financial practices. In part, the Act’s government-centric approach to regulations and oversight 

fueled resentment that helped to create the Tea Party, while its inability to hold major financial 

firms and their leadership accountable for causing the crisis stimulated the Occupy Movement.
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CLASS ACTIVITY 3 OF 4: CIVIC PARTICIPATION IN SOUTH KOREA 

CLASS ACTIVITY (15 MINUTES)

VIDEO ANALYSIS
This activity transitions the topic from civic participation in the United States to South Korea. As 

most students will not know much about South Korea, the first part of this activity is designed to 

familiarize students with the history of South Korea. 

ACTIVITY PROCEDURE
Students will view a video about the history of South Korea up until 1979: “How Did South Korea 

Become so Rich?”, which is accessible at https://www.youtube.com/watch?v=6Ro6FlHe5eQ. As 

students watch, have them take notes and answer these questions on the South Korea Video Guide 

Homework Handout (p. 239):

1.	 What type of government did South Korea have from 1960-1979?

2.	 Describe at least one action by the government to help develop Korea’s economic power.

3.	 How did average citizens participate in making South Korea “so rich” as the video title 

implies?

4.	 What problems does the video foreshadow with the South Korean political/economic 

model?

If time permits, the teacher can conduct a quick large group discussion that addresses these 

questions. 

Consult the Teacher Key for the Homework Handout on the South Korea Video Guide (p. 243) for 

suggested responses. 

TEACHING TIP
If you are running out of class time, the video can be finished for homework by combining it with a reading that is 
introduced as the homework on the Civics Day 2 Lesson Plan (p. 255).
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CLASS ACTIVITY 4 OF 4: CHECK FOR UNDERSTANDING

CLASS ACTIVITY (5 MINUTES)

EXIT TICKET
ACTIVITY PROCEDURE 
Ask students to answer the question below after they’ve completed the South Korea Video Guide. 

The question is included on the Exit Ticket handout (p. 240). 

	▶ Based on your knowledge of the response to the U.S. Financial Crisis in 2008, predict how you 

think South Korean citizens would react to an economic crisis in their country. Would they 

respond similarly to U.S. citizens or would they respond differently? Explain your reasoning.

TEACHER NOTES 
Student responses will vary. Ideally, they would focus their responses on one of the three forms 

of civic action. There is no correct answer. The goal is to get students to start thinking about civic 

action in a different cultural context and applying their new learning about civic action.

TEACHING TIP
Since there may not be class time left to complete the introduction to the South Korean Video, the Exit ticket could be 
combined with the video questions in the South Korea Video Guide and the homework reading to set up the next class 
period. The instructions for the homework that precedes Day 2 are in the Day 2 lesson plan (p. 249).
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HANDOUT: 2008 FINANCIAL CRISIS VIDEO NOTES

Use the handout below to take notes as you watch the two videos for homework and be prepared to share your 

understanding with your classmates. The causes will come first. Focus on the role of home mortgages, the 

Housing Bubble, and investment practices of major banks and insurance companies. Next, focus on the effects 

or outcomes of the crisis. Look for and record information related to bankruptcy or default, bail-out, stimulus 

package, and the Dodd-Frank Act. Each video will discuss the causes and effects of the crises so it’s O.K. to repeat 

yourself in your notes.

2008 Financial Crisis: Video Notes

Causes Effects

The 2008 Financial 
Crisis: Crash Course 
Economics

https://www.
youtube.com/
watch?v=GPOv72Awo68

The 2008 Financial 
Crisis: 5 Minute 
History Lesson

https://www.
youtube.com/
watch?v=eD9ry2Lgglw
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CHART

Forms of Civic Action
Source: World History Digital Education Foundation, 2020

Forms of Civic Action

Civil 
Disobedience

Political
Participation

Civic
Engagement

The pie chart should not be interpreted to mean that each 

category is practiced equally. Instead, it should be interpreted 

to mean that these features of civic action fluctuate over time, 

with Civil Disobedience (shown here as a detached piece) as 

the “last” resort.

Political 
Participation

Civic 
Engagement

Civil 
Disobedience

Engagement in the 
electoral political 

process

	▷ Voting

	▷ Running for office

	▷ Joining a political 
party

	▷ Donating to a 
political party or 
politician

	▷ Volunteering in a 
campaign

	▷ Lobbying for a 
particular law, 
cause, or issue

	▷ Signing a petition 
or proposition

Working to make a 
difference in the 
civic life of one’s 
community and 
developing the 

knowledge and skills 
to make that 

difference

	▷ Serving on a jury

	▷ Volunteering

	▷ Service learning

	▷ Attending a 
meeting—such as 
a school board, 
city council, etc.

	▷ Join or support a 
special interest 
group

	▷ Boycotting

	▷ Protesting

Public, non-violent 
and conscientious 

breach of law under-
taken with the intent 

of bringing about 
social change in the 
law or government 

practice

	▷ Trespassing on or 
occupying private 
or public property

	▷ Blocking access, 
such as an 
entrance or 
roadway

	▷ Disrupting 
routines, such as 
flooding a phone 
bank with calls, or 
crashing a website

	▷ Conscientious 
objection, such as 
refusing to pay 
taxes or register 
for selective 
service, etc.

The examples in this Chart are not an exhaustive list of all possibilities.
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HANDOUT: SOURCE ANALYSIS

What Type of Civic Action Does Each Source Most Likely Represent?

Source 1. Occupy Wall Street Source 2. Tea Party Tax Day Protest

Source 3. Inside Obama’s Sweeping Victory Source 4. Wall Street Reform: Dodd-Frank Act

How Does Each Source Represent a Citizen’s Direct Response to the Crisis?

Source 1. Occupy Wall Street Source 2. Tea Party Tax Day Protest

Source 3. Inside Obama’s Sweeping Victory Source 4. Wall Street Reform: Dodd-Frank Act



CIVICS MODULE DAY 1 235

What Type of Civic Action is Missing From the Sources?

What Would an Example Be of the Missing Type (From the Previous Question)  
Related to the Financial Crisis of 2008?
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SOURCE 1

Occupy Wall Street Spreads to Portland
Source: Wikimedia Commons, https://commons.wikimedia.org/wiki/File:Occupy_Wall_Street_spreads_to_Portland.jpg

The Occupy Wall Street Movement began in 2011 as a movement that wished to hold big businesses and 

corporations accountable for the financial crisis and lessen the influence of the wealthy on politics. Originating 

in the financial district in Manhattan, the movement spread to similar protests in 951 cities across 82 countries.

SOURCE 2

Tea Party Tax Day Protest
Source: Wikimedia Commons, https://commons.wikimedia.org/wiki/File:Tea_Party_tax_day_protest_2010_(4526056088).jpg

Starting in 2009, supporters of a grassroots 

movement collectively called the “Tea Party” called 

for an end to government bailouts and spending 

increases designed to offset the economic damage 

from the crisis. Their tactics included protests and 

rallies, but also extended to supporting politicians 

who agreed with their views on government. By 

the 2010 midterm elections, 13 senators and 23 

congressional representatives claimed a Tea Party 

affiliation.
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SOURCE 3

Inside Obama’s Sweeping Victory 
Adapted from Tim Rosentiel, “Inside Obama’s Sweeping Victory,” Pew Research Center, Washington, D.C. (November 5, 2008). https://www.pewresearch.org/2008/11/05/inside-obamas-
sweeping-victory/

Barack Obama captured the White House on the strength of a substantial electoral shift toward the Democratic 

Party and by winning a number of key groups in the middle of the electorate. Overall, 39% of voters were 

Democrats while 32% were Republicans—a dramatic shift from 2004 when the electorate was evenly divided. The 

Democratic advantage in Election Day party identification was significantly larger than in either of Bill Clinton’s 

victories....

Without a doubt, the overwhelming backing of younger voters was a critical factor in Obama’s victory, according 

to an analysis of National Election Pool exit polls that were provided by National Public Radio. Obama drew 

two-thirds (66%) of the vote among those younger than age 30. This age group was Kerry’s strongest four years 

ago, but he drew a much narrower 54% majority.

Obama’s expanded support did not extend to all age groups, however. In particular, McCain won the support of 

voters aged 65 and older by a 53%-to-45% margin, slightly larger than Bush’s 52%-to-47% margin four years ago. 

Notably, Al Gore narrowly won this age group in 2000 (50% vs. 47% for Bush).

Obama won a huge majority among those with low or moderate annual incomes (60% of those making less than 

$50,000 a year). Yet he also made striking gains among the most affluent voters: more than half (52%) of those 

with annual incomes of $200,000 or more favored Obama while 46% supported McCain. Four years ago, Kerry 

won just 35% of these high-income voters....

THE ECONOMY WAS THE DOMINANT ISSUE
As expected, the economy dominated the voters’ agenda this year: More than six-in-ten (63%) voters, including 

comparable majorities of Obama supporters (65%) and McCain backers (60%), cited the economy as the 

most important issue facing the country. Economic issues and personal financial concerns consistently 

cut in Obama’s favor. Among those who said they are very worried about economic conditions—half the 

electorate—59% voted for Obama; those who expressed less concern about the economy favored McCain. 

One-in-three voters said they are very worried about being able to afford the health care services they need, and 

these voters backed Obama by a 65%-to-32% margin….

Despite Obama’s strong personal appeal, his supporters overwhelmingly say they favored him based on his issue 

positions (68%), not his leadership and personal qualities (30%). By contrast, McCain’s supporters were divided, 

with 49% saying his leadership and personal qualities mattered most to them, rather than his positions on the 

issues (48%)....

Moreover, McCain did not entirely escape the shadow of George W. Bush. Fully 71% of voters said they 

disapprove of the job George W. Bush is doing as president, and 48% of voters said they thought if McCain were 

elected, he would mainly continue Bush’s policies. Among voters who said that McCain would continue Bush’s 

policies, the vast majority (90%) favored Obama....

Looking forward, most voters are upbeat about an Obama presidency. A majority of voters (54%) described 

themselves as either “excited” or “optimistic” about the possibility of Obama serving as president. Twice as many 

Obama backers (56%) as McCain backers (28%) were excited about the prospect of their candidate winning.
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SOURCE 4

Wall Street Reform: The Dodd-Frank Act
Adapted from The White House: President Barack Obama, “Jobs and the Economy: Putting America Back to Work.” https://obamawhitehouse.archives.gov/economy/middle-class/dodd-frank-
wall-street-reform

President Obama signed the Dodd-Frank Wall Street Reform and Consumer Protection Act into law. The most far 

reaching Wall Street reform in history, Dodd-Frank will prevent the excessive risk-taking that led to the financial 

crisis. The law also provides common-sense protections for American families, creating a new consumer 

watchdog to prevent mortgage companies and pay-day lenders from exploiting consumers. These new rules will 

build a safer, more stable financial system—one that provides a robust foundation for lasting economic growth 

and job creation.

HOLDING WALL STREET ACCOUNTABLE
The financial crisis was the result of a fundamental failure from Wall Street to Washington. Some on Wall Street 

took irresponsible risks that they didn’t fully understand and Washington did not have the authority to properly 

monitor or constrain risk-taking at the largest firms. When the crisis hit, they did not have the tools to break 

apart or wind down a failing financial firm without putting the American taxpayer and the entire financial 

system at risk. Financial reform includes a number of provisions that will curb excessive risk taking and hold 

Wall Street accountable.

Taxpayers will not have to bear the costs of Wall Street’s irresponsibility: If a firm fails in the future it will be 

Wall Street – not the taxpayers – that pays the price.

Separates “proprietary trading” from the business of banking: The “Volcker Rule” will ensure that banks are no 

longer allowed to own, invest, or sponsor hedge funds, private equity funds, or proprietary trading operations for 

their own profit, unrelated to serving their customers. Responsible trading is a good thing for the markets and 

the economy, but firms should not be allowed to run hedge funds and private equity funds while running a bank.

Ending bailouts: Reform will constrain the growth of the largest financial firms, restrict the riskiest financial 

activities, and create a mechanism for the government to shut down failing financial companies without 

precipitating a financial panic that leaves taxpayers and small businesses on the hook.

PROTECTING AMERICAN FAMILIES FROM UNFAIR, ABUSIVE FINANCIAL PRACTICES
Before the crash that devastated our economy, there were seven different regulators with authority over the 

consumer financial services marketplace. Accountability was lacking because responsibility was diffuse and 

fragmented. In addition, many mortgage lenders and mortgage brokers were almost completely unregulated. 

Too many responsible American families have paid the price for an outdated regulatory system that failed to 

adequately oversee payday lenders, credit card companies, mortgage lenders, and others, allowing them to take 

advantage of consumers. That’s why President Obama overcame the big bank lobbyists to protect and empower 

families with the strongest consumer safeguards ever.

President Obama’s Wall Street reform law created an independent agency to set and enforce clear, consistent 

rules for the financial marketplace. The Consumer Financial Protection Bureau (CFPB) is setting clear rules of 

the road and will ensure that financial firms are held to high standards. Like a neighborhood cop on the beat, 

the CFPB supervises banks, credit unions, and other financial companies, and will enforce federal consumer 

financial laws.
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HOMEWORK HANDOUT: SOUTH KOREA VIDEO GUIDE

Complete this handout as you watch the video.

1. What type of government did 
South Korea have from 1960-1979?

2. Describe at least one action by 
the government to help develop 
Korea’s economic power.

3. How did average citizens 
participate in making South Korea 

“so rich” as the video title implies?

4. What problems does the video 
foreshadow with the South Korean 
political/economic model?
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EXIT TICKET

Answer the exit ticket after you have watched and discussed the video.

Based on your knowledge of the 
response to the U.S. Financial 
Crisis in 2008, predict how you 
think South Korean citizens would 
react to an economic crisis in their 
country. 

Would they respond similarly 
to U.S. citizens or would they 
respond differently? Explain your 
reasoning.
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TEACHER KEY: HOMEWORK HANDOUT ON THE 2008 FINANCIAL 
CRISIS: VIDEO NOTES

Both videos discuss the causes and effects seen below. It is not necessary for student understanding to isolate 

what is in one video compared to the other.

2008 Financial Crisis: Video Notes

Causes Effects

	▷ Rising real estate prices are seen as likely to continue 
and thus home mortgage loans are viewed as a good 
target for investment. 

	▷ Rise of subprime loans to take advantage of the above 
situation. These mortgage loans were given to 
customers who lacked the financial ability to make 
their payments over time. This creates what is known 
as a “Housing Bubble,” as home prices rapidly increase 
because there are more home-buyers for the same 
number of homes. The bubble means that the increases 
are based on speculation more than on the actual value 
of the home, implying that the bubble can and will pop 
when prices come back down to the actual value of the 
home.

	▷ Creation and over-investment in real-estate-related 
financial products by banks and investment firms that 
passed the risky subprime loans on to new investors 
who were often unaware of the initial risky financial 
status of the mortgage holders.

	▷ Mortgage holders, unable to make their payments, 
default on their loans, passing ownership of the home 
to the mortgage banks.

	▷ As more and more defaults occur, home prices decline. 
Mortgage banks are not able to sell these homes for 
what they paid for them, meaning they lose money. 
Mortgage banks are unable to secure funds to operate, 
and in some cases, declare bankruptcy.

	▷ Investors in mortgage-backed securities and other 
financial products related to mortgages are unable to 
sell these investments for equal to or more than the 
amount they paid for them, leading them to lose 
money, like the mortgage banks. Unable to secure 
funds to operate, some declare bankruptcy.

	▷ The domino effect of banks failing leads to businesses 
failing, as businesses and individuals that rely on 
access to bank funds and loans to operate are no longer 
able to do so.

	▷ In the short term, the Federal government has to step 
in to prevent more banks from failing and to prop up 
failing businesses with government loans. These are 
called bailouts.

	▷ In the short term, the Federal government has to step 
in to prevent more mortgages from going into default 
by helping homeowners. The government also 
attempts to charge the economy with plans called 
stimulus to encourage production of goods and 
increase demand for consumers to spend.

	▷ In the long term, the Federal government has to find 
ways to prevent a similar crisis from occurring by 
reforming the mortgage and financial services 
industries that caused the problem with legislation like 
the Dodd-Frank Act.
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TEACHER KEY: SOURCE ANALYSIS HANDOUT

What Type of Civic Action Does Each Source Most Likely Represent?

Source 1. Occupy Wall Street Source 2. Tea Party Tax Day Protest

Civic Engagement (Protest) Civic Engagement (Protest)

Source 3. Inside Obama’s Sweeping Victory Source 4. Wall Street Reform: Dodd-Frank Act

Political Participation (Voting)  Political Participation (Voting and/or Lobbying)

How Does Each Source Represent a Citizen’s Direct Response to the Crisis?

Source 1. Occupy Wall Street Source 2. Tea Party Tax Day Protest

Occupy Wall Street desired to hold big business and 
corporations accountable through public protest and 
calls for change in government policy and corporate 
practice.

The Tea Party sought to limit the government’s role in 
supporting bail-outs of business by first raising public 
awareness through protest and then supporting political 
candidates and policies in elections.

Source 3. Inside Obama’s Sweeping Victory Source 4. Wall Street Reform: Dodd-Frank Act

Obama’s election victory proved that the general elec-
torate sought a new direction and political figure/party 
to enact laws/policies to fix the current crisis and 
prevent another.

The Dodd-Frank Act sought to regulate big business and 
protect consumer’s rights to prevent another crisis in 
response to the electorate supporting politicians who 
campaigned with these political priorities in mind.

What Type of Civic Action is Missing From the Sources?

Civil Disobedience is not directly represented.

What Would an Example Be of the Missing Type (From the Previous Question)  
Related to the Financial Crisis of 2008?

The Occupy movement used tactics other than just the pictured street protests. It tried to block access to financial 
institutions, as the name “Occupy” implies, which could be an example of Civil Disobedience as its members were 
breaking the law, technically trespassing, to prevent the conduct of normal business in order to bring attention and 
public pressure on these businesses to address their concerns.
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TEACHER KEY: SOUTH KOREA VIDEO GUIDE HOMEWORK HANDOUT

1. What type of government did 
South Korea have from 1960-1979?

South Korea nominally had a democratic system, but was in fact ruled by a 
succession of military dictators, who prioritized the nation’s economic 
development over democracy.

2. Describe at least one action by 
the government to help develop 
Korea’s economic power.

The government would protect and provide assistance to the leading 
families and their companies, called Chaebols, to promote large scale 
manufacturing and trade. This included emphasizing a highly skilled 
workforce trained in state-supported schools, low corporate taxes, and 
direct grants of money, etc.

3. How did average citizens 
participate in making South Korea 

“so rich” as the video title implies?

In a society that considers education a key virtue and the only guaranteed 
way to upgrade socio-economic status, Korean citizens worked hard to get 
a good education and then work for a successful economic enterprise like 
a large Chaebol.

4. What problems does the video 
foreshadow with the South Korean 
political/economic model?

Troubled Chaebols will suffer during an economic crisis because of deci-
sion-making that is limited to government bureaucrats and company offi-
cials, who often stifle innovation and entrepreneurship. The failure of a 
company that is so large and intertwined with the government is also 
problematic. Corruption in such close relationships between business and 
government is foreshadowed as probable and problematic as well. 
Chaebols that are able to overcome problems do so by focusing on effi-
ciency and innovation.
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2
CIVICS

MODULE

DAY 2:  
WHAT FORMS OF CIVIC ACTION 

DID SOUTH KOREANS USE TO 
RESPOND TO A CRISIS?
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CIVICS MODULE OVERVIEW

SKILL FOCUS
Apply Political Concepts/Processes; Source Analysis; 
Evaluation 

CONTENT
Political and Civic Participation

How Can Individual Citizens Impact Government in Times of Crisis?

CLASS ACTIVITY
Source Analysis 
Students will explore the responsibilities of citizenship in a democracy and different forms of civic participation by 
exploring sources that show citizen responses to the 2008 Financial Crisis in the United States. Students will be 
asked to classify these responses in three categories—political participation, civic engagement, and civil disobedi-
ence. Students will learn about different aspects of each category before being asked to transfer that understand-
ing to a South Korean context. At the conclusion of the first day, students will view a video about the political and 
economic history of South Korea prior to the 1997-98 Asian Financial Crisis. This will help to build students’ under-
standing and establish the context for studying forms of civic participation in South Korea, which will be the focus 
of the second day. 

CHECK FOR UNDERSTANDING 
Exit Ticket: Students will use their understanding of the three forms of civic action to predict in writing how South 
Koreans will respond to economic crises.

What Forms of Civic Action Did South Koreans Use to Respond to a Crisis?

CLASS ACTIVITY
Source Analysis
Students will learn about the political and economic problems that culminated in the 1997-98 Asian Financial Crisis 
through the analysis of two sources. Students will then learn about and categorize citizen responses to the crisis, 
including student protests, the Gold Collecting Campaign, the election of Kim Dae Jung, statements from the 
Citizens’ Coalition for Economic Justice, and the Defeat Movement. Students will be asked to evaluate the effec-
tiveness of each citizen action in successfully addressing the financial crisis and creating a better democracy.

CHECK FOR UNDERSTANDING
Processing Question: Students will evaluate the effectiveness of South Korean examples of civic action at solving 
political and economic problems.

Assessment

CLASS ACTIVITY
Civic Action in Response to Economic Crises
Small Group Pre-Writing Discussion

Assessment
Students will evaluate which form of civic action is more effective in times of crisis.
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CIVICS MODULE SOURCES

Stimulus Type Description Page

Chart Forms of Civic Action 233

Photo Occupy Wall Street Spreads to Portland 236

Photo Tea Party Tax Day Protest 236

Article Inside Obama’s Sweeping Victory 237

Article Wall Street Reform: The Dodd-Frank Act 238

Stimulus Type Description Page

Article What is a Chaebol? 255

Story The Five Bandits by Kim Chi-Ha (1970) 257

Article The Asian Financial Crisis of 1997-98 260

Presidential Address Kim Dae Jung’s Presidential Inaugural Address, February 1998 263

Statement CCEJ Statement on Chaebol Reform: Time to End Corporatocracy 264

Article The Defeat Movement in South Korea 265

The activities of Day 3 focus on small group discussions and a summative assessment in which students use sources 
from Day 1 and Day 2.
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DAY 2
BASED ON A 60-MINUTE CLASS

What Forms of Civic Action did South Koreans Use to 
Respond to a Crisis? 

REASONING SKILLS

Apply Political Concepts/Processes; Source Analysis

HOMEWORK

	▶ Video: How did South Korea Become 

So Rich? (11:25 in length, Day 1, link on 

p. 230)

	▶ South Korea Video Guide Handout (Day 1, 

p. 239)

	▶ Reading: What is a Chaebol? 

(pp. 255–256)

IN-CLASS ACTIVITIES

	▶ Activity 2 Reading: The Five Bandits 

(pp. 257–258)

	▶ Activity 2 Handout on Political and 

Economic Problems in South Korea, Part 1 

(p. 259)

	▶ Activity 3 Reading: The Asian Financial 

Crisis, 1997-98 (p. 260)

	▶ Activity 3 Handout on Political and 

Economic Problems in South Korea, Part 2 

(p. 261)

	▶ Day 1 Handout: Forms of Civic Action Chart 

(Day 1, p. 233)

	▶ Activity 4 Source Analysis Handout (p. 262)

	▶ Activity 4 Student Protests Video #1 (link on 

p. 252)

	▶ Activity 4 Student Protests Video #2 (link on 

p. 252)

	▶ Activity 4 Gold Collecting Campaign Video 

(link on p. 252)

	▶ Activity 4 Reading: Kim Dae Jung 

Presidential Inaugural Address (p. 263)

	▶ Activity 4 Reading: CCEJ Statement on 

Chaebol Reform (p. 264)

	▶ Activity 4 Reading: The Defeat Movement in 

South Korea (p. 265)

TEACHER ANSWER KEYS

	▶ Day 1 Homework Handout: South Korea 

Video Guide (p. 266)

	▶ Activity 2 Handout on Political and 

Economic Problems in South Korea, Part 1 

(p. 267)

	▶ Activity 3 Handout on Political and 

Economic Problems in South Korea, Part 2 

(p. 268)

	▶ Activity 4 Source Analysis Handout (p. 269)

OVERVIEW
Students will analyze two sources to learn about the political and economic problems that culmi-

nated in the 1997-98 Asian Financial Crisis. Students will then learn about and categorize citizen 

responses to the crisis, including student protests, the Gold Collecting Campaign, the election 

of Kim Dae-Jung, statements from the Citizens’ Coalition for Economic Justice, and the Defeat 

Movement. Students will be asked to evaluate the effectiveness of each citizen action in success-

fully addressing the financial crisis and creating a better democracy. 

MATERIALS NEEDED: 
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SEQUENCE OF INSTRUCTION
HOMEWORK OVERVIEW: BACKGROUND ON SOUTH KOREA 

HOMEWORK (30-45 MINUTES)

VIDEO AND SOURCE ANALYSIS 
Depending on how Day 1 concluded, different options exist.

	▶ Option 1. If there was not enough time in the previous class to watch the video “How did South 

Korea so Become Rich?” students will need to view the video and answer the questions on the 

Homework Handout on the South Korea Video Guide. The handout has four questions and an 

exit ticket for students to complete. Full instructions and teacher notes are in the Class Activity 3 

section of Day 1 (p. 230). Students also need to read “What is a Chaebol?” (see Option 2 below).

	▶ Option 2. Students should read “What is a Chaebol?” (pp. 255–256). The reading is followed by 

two questions:

	▷ Based on your reading, record one thing that you learned that added to your understanding 

of South Korea.

	▷ Record one thing that still confuses you about South Korea.

TEACHER NOTES
The purpose of the end of the Day 1 activity and homework is to familiarize students with the 

political and economic situation in South Korea leading up to the 1997-98 financial crisis. Some key 

takeaways that students may come away with and some additional questions they may have could 

include:

	▶ Students may respond to the reading questions with basic facts such as: South Korea is a 

democracy; South Korea has a capitalist economy; Samsung is a South Korean company; or a 

more advanced statement such as: the chaebol was critical in South Korea’s economic rise. 

	▶ The second question may elicit questions about North Korea since many students will have 

heard about North Korea in the news. 

	▶ Some may have been curious about the corruption scandal discussed in the reading. The issue 

of corruption in relations between the government and South Korean big business will be an 

important new element that emerges in today’s lesson. 

	▶ The video and the reading combined should give students sufficient context to understand that 

South Korea today is a fully democratic society with free elections and a capitalist country with 

many well-known companies, products, and cultural exports like music and film. 

	▶ Students should also have a basic understanding that in its history, South Korea had also 

engaged in undemocratic practices like military authoritarian rule, and had adopted some 

socialist command economic principles such as the central government’s tight control of the 

planning and coordination of economic systems, and collusive business practices between the 

state and Chaebols. While South Korea has changed since those times, these changes are rather 

recent, and occurred largely in the 1990s.
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CLASS ACTIVITY 1 OF 5: WARM UP/INTRODUCTION 

WARM UP/INTRODUCTION (10 MINUTES)

HOMEWORK DEBRIEF
Have students discuss their answers to the questions on the video and the questions on the “What 

is a Chaebol?” reading (pp. 255–256) in order to establish the background that the students will 

need to better understand the economic and political problems that developed by 1997-98 in 

South Korea.

Teachers can use the Teacher Key to the South Korea Video Guide (p. 266) when discussing the 

homework. 

TEACHER NOTES
Responses will vary on the “What is a Chaebol?” reading as the questions are both open ended and 

designed to elicit a response that requires students to process new learning and self-analyze where 

they still need some clarity.

TEACHING TIP
Teachers can choose to have students first confer with a partner to fill in any gaps or misunderstandings that they may 
have had, or teachers can move right into whole group discussion.

CLASS ACTIVITY 2 OF 5: THE FIVE BANDITS PRIMARY SOURCE 

CLASS ACTIVITY (20 MINUTES)

SOURCE ANALYSIS OF THE FIVE BANDITS STORY
Students will explore two sources to develop an understanding of the causes of the political and 

economic crisis in 1997-98.

ACTIVITY PROCEDURE
	▶ Students will use the Reading on the Five Bandits (pp. 257–258) and the Handout on Political 

and Economic Problems in South Korea, Part One (p. 259) to answer the questions below: 

	▶ Students will need to be grouped in pairs to jigsaw this reading by focusing on one of the five 

bandits and the introductory paragraphs. Assign each pair of students the same bandit so that 

they can analyze the challenging reading together. (10 minutes)

1.	 What aspect of South Korean society does your “bandit” represent? Think of institutions and 

organizations that are both public and private.

2.	 What political and/or economic problems does your “bandit” most likely represent?

3.	 Take notes on the other four bandits as your classmates explain. What does each represent?

	▶ Before moving to question 3, have student pairs share their answers to questions 1 and 2 above 

for their specific bandits. Begin with pairs assigned “Bandit 1” and then move through each. As 

group members share, students should record information about each bandit under question 3. 

To guide the discussion, you can use the Teacher Key to the Handout on Political and Economic 

Problems in South Korea, Part 1 (p. 267).
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TEACHER NOTES
The story of the Five Bandits was written in 1970 and harshly critiques aspects of South Korean 

society during the era known as “the economic miracle on the Han River.” Though the economic 

situation had dramatically improved in the decade since the military took over in 1961 under Park 

Chung-hee (who ruled until his assasination in 1979), many in South Korea were left behind. 

Remind students of the close ties between industry (the chaebols) and the government. Also, be 

sure to remind students that from 1961 to 1987, South Korea was under some form of military or 

authoritarian rule while holding elections that were not truly democratic.

TEACHING TIP
It may be difficult for students to fully understand exactly what aspects of society each bandit represents. One 
suggestion is to gather pairs together in larger groups that share the same assigned bandit after each pair has 
attempted to answer questions 1 and 2. These smaller groups could then share thoughts and even select one of the 
group to present their findings to the whole class. 

CLASS ACTIVITY 3 OF 5: THE SOUTH KOREAN FINANCIAL CRISIS 

CLASS ACTIVITY (15 MINUTES)

SOURCE ANALYSIS OF THE FINANCIAL CRISIS
Students will explore a reading to develop an understanding of the causes of the political and 

economic crisis in 1997-98.

ACTIVITY PROCEDURE
In the same pairs as Class Activity 2, students should review the reading on the Asian Financial 

Crisis of 1997-98 (p. 260) and answer the two questions below using the handout on Political and 

Economic Problems in South Korea, Part 2 (p. 261).

1.	 What two economic factors were the first signs of the crisis in 1997-98?

2.	 What was the primary cause of the economic crisis?

TEACHING TIP
To guide discussion of these questions, you can use the Teacher Key to the Handout on Political and Economic 
Problems in Korea, Part 2 (p. 268).

TEACHER NOTES
Diving deep into the causes and effects of the Asian Financial Crisis will be problematic for most 

students. It initially began as a currency devaluation crisis and involved problems with international 

exchange mechanisms, investment capital flight, and a litany of other high finance concepts that 

would require days of instructional time to fully explore. As the focus here will be on how citi-

zens react to crises, the emphasis in the reading is on the problems caused by the political and 

economic structure of South Korea and the role that debt played in the crisis. 
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CLASS ACTIVITY 4 OF 5: CIVIC ACTION AND THE FINANCIAL CRISIS 

CLASS ACTIVITY (20 MINUTES)

CIVIC ACTION SOURCE ANALYSIS
Students will be analyzing five sources to determine what form of civic action is used to combat 

the political and financial crisis. The two videos will require some initial set-up and discussion 

before students watch the video and analyze the content. Students will use the Source Analysis 

Handout (p. 262) and will need to refer back to the Forms of Civic Action Handout from Day One 

(p. 233) for this analysis.

ACTIVITY PROCEDURE
	▶ This activity requires students to both understand the historical context of each source and 

apply a form of civic action learned in Day 1. 

	▶ Students will move from large group analysis and discussion of videos to paired or small group 

analysis and discussion of two print sources. 

To guide the analysis and discussion of each of the five sources, you can use the Teacher Key to the 

Source Analysis Handout (p. 269).

	▶ Students will watch either Student Protest Video 1 or Student Protest Video 2 as a whole 

class. The selected video will be Source 1. The first video is accessible at https://www.youtube.

com/watch?v=KNjL3v13eSU. The second video is accessible at https://www.youtube.com/

watch?v=bSVWTkNjA9E.

	▷ Note: Some school filters may block one or both of these videos because the word 

“violence” is in the titles of each. While the videos do show physical altercations, they 

do not show excessive violence. If students are unable to view either of these videos, an 

alternative is to read a Los Angeles Times article of October 22, 2019 about the history of 

student protests in South Korea and Asia in general, “‘We Don’t Just Study’: Inside Asia’s 

Bloody History of Student-led Protests. ” The article is accessible at https://www.latimes.com/

world-nation/story/2019-10-22/asia-hong-kong-student-protests.

	▶ The teacher should explain the context of the videos to students.

	▷ Context: University students in Korea have a history of public protest that began under the 

Confucian Joseon Dynasty (1392-1910), was evident during the Japanese occupation in the 

early 20th century, and has continued to the present day. Students have traditionally been 

some of the first groups in Korean society to openly contest authority. Some scholars see 

this as evidence of the strong role of Confucian thought still prevalent in a society that calls 

for the educated to take a leadership role. At the time of this video, the labor movement in 

South Korea had successfully called for a general strike to oppose decades of labor laws that 

were pro-business and anti-worker. South Korean university students lent their support by 

first protesting and then battling police forces sent in to break up the demonstrations.

	▶ As the students view the video or videos, they can utilize the Forms of Civic Action Handout 

(Day 1, p. 233) to answer the question below located in the Source Analysis Handout:

	▷ What form of civic action does each source represent? Explain your thinking. 

	▶ Continuing in a large group, students will watch the Gold Collecting Campaign Video, which is 

Source 2. It is accessible at https://www.youtube.com/watch?v=INED3nal8hM. The teacher should 

explain the context of the video to students.
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	▷ Context: In 1997, several Korean financial institutions, in cooperation with the media, began 

a campaign asking citizens to donate their family gold to help infuse the financial market 

with cash needed to secure international loans. The year-long effort collected around $2 

billion in gold from about 3.5 million citizens in a nation of almost 46 million people at the 

time. It was seen as a movement of saving the nation from bankruptcy in the face of the 

crisis. South Korea was able to pay back the almost $20 billion in international loans early 

using the Gold-Collecting campaign funds as a down-payment.

	▶ As students view the video, they can utilize the Forms of Civic Action Handout to answer the 

question below located in the Source Analysis Handout:

	▷ What form of civic action does the Gold Collecting Campaign represent? Explain your 

thinking.

TEACHING TIP
Since this is the first analysis that requires both historical context and student processing of forms of civic action, 
movement from large to small groups is recommended. Each analysis should be followed by a large group debrief 
before moving onto the next sources. 

	▶ For the three print sources (Sources 3, 4, and 5), students should be in small groups or pairs. 

Gradually releasing students from the large group to small groups will help students see models 

of expected performance which will also aid in the development of independent analytical skills. 

If students were successful with the first reading in small groups, consider reducing the number 

of group members to release more responsibility to individual students.

	▷ Students will analyze three print sources, the Kim Dae Jung Presidential Inaugural Address, 

the CCEJ Reading on Chaebol Reform, and the Reading on the Defeat Movement, using the 

same Forms of Civic Action Handout and Source Analysis Handout as those completed for 

the videos. Students will answer these questions:

•	 What form of civic action does the Kim Dae Jung Inaugural Speech represent? Explain 

your thinking.

•	 What form of civic action does the CCEJ Reading on Chaebol Reform represent? Explain 

your thinking.

•	 What form of civic action does the Reading on the Defeat Movement represent? Explain 

your thinking.

TEACHER NOTES
All four sources focus on economic reforms and democratic political values as the means for 

solving the problems South Korea experienced due to the crisis. Kim Dae Jung was a long time 

opposition figure who was tried and given the death penalty in the 1980s by the military dictator-

ship. His death sentence was commuted due to pressure from the international community. His 

election to the presidency in 1998 was viewed by many as the final move toward a fully democratic 

society. The CCEJ (Citizens Coalition for Economic Justice) is one of the oldest non-governmental 

organizations in South Korea that has long argued for a change in the Chaebol economic model. 

Its record of success advocating for these changes is mixed, as Chaebols still continue to be a 

dominant force in the South Korean economy, and the corruptive influence they sometimes have 

in politics is still visible, as evidenced by the removal of President Park Geun-hye in 2016. Lastly, 
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the Defeat Movement in 2000 was one of the first grassroots movements—if not the first—that 

successfully used new networked information technologies, specifically websites and social 

networking, to influence the outcome of a political contest during the 2000 South Korean National 

Assembly election.

A different suggestion for grouping and discussing these sources is to use a strategy of asking 

students to move to a part of the room assigned to each of the five sources: Student Strikes, 

the Gold Collection Campaign, the election of Kim Dae Jung, Chaebol Reform, and the Defeat 

Movement. While students gather in their chosen area, they can together discuss why they think 

their source was most effective and collectively record and share an answer, one for each part of 

the room, with the class.

The same strategy could then be used for the second summative question, though only three parts 

of the room will be needed: one for Political Participation, one for Civic Engagement, and one for 

Civil Disobedience. Similar to the scenario in the first strategy, students gather and then discuss 

why they chose the form of civic action they did. Each group can collectively come up with a 

response to share with the whole class.

CLASS ACTIVITY 5 OF 5: CHECK FOR UNDERSTANDING

TEACHING TIP
Some of the sources can be interpreted as exhibiting different forms of civic action. Encourage students to justify their 
thinking. If they have coherent reasoning and evidence to support their thinking, students may classify these actions 
differently than their classmates. It may be important to emphasize that the categories overlap in some ways and 
that some actions could be described using multiple categories. Another way to interpret civic action is as a hybrid of 
categories or by noting that an action may begin in one category and move to another over time.

As students wrap up for the day and after completing the analyses of all five sources, students will 

individually evaluate the effectiveness of the three forms of civic action by completing the last 

question on the Source Analysis Handout. Please note that answers will inevitably vary for students. 

The emphasis here is not on a “correct” answer, but rather for students to discuss their thinking, 

evaluate the forms of civic action they have learned about, and ultimately transfer their under-

standing of two historic events to current day civic actions. This can also be done as homework if 

time does not permit in class.

	▶ Processing Question: Which of the five South Korean examples of civic action was most 

effective at solving political and economic problems?

TEACHING TIP
The emphasis with this question is for students to reflect on their learning and attempt a higher-level evaluation. This 
will be valuable practice for the summative assessment on Day 3.
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HOMEWORK READING: WHAT IS A CHAEBOL?

ARTICLE

What is a Chaebol?
Source: Adapted from Eleanor Albert, South Korea’s Chaebol Challenge. Council on Foreign Relations, May 4, 2018. https://www.cfr.org/backgrounder/south-koreas-chaebol-challenge 

A group of massive, mostly family-run business conglomerates, called chaebols, dominates South Korea’s 

economy and wields extraordinary influence over its politics. These powerful entities played a central role in 

transforming what was once a humble agrarian market into one of the world’s largest economies.

The South Korean government has generously supported the chaebols since the early 1960s, nurturing 

internationally recognized brands such as Samsung and Hyundai. However, in recent years chaebols have come 

under fire amid a slowing South Korean economy and following a series of high-profile corruption scandals, 

including one that prompted mass protests and the ouster of President Park Geun-hye in 2016.

THE IMPORTANCE OF CHAEBOLS
The word “chaebol” is a combination of the Korean words chae (wealth) and bol (clan or clique). Traditionally, 

the chaebol corporate structure places members of the founding family in ownership or management 

positions, allowing them to maintain control over affiliates. Chaebols have relied on close cooperation with the 

government for their success: decades of support in the form of subsidies, loans, and tax incentives helped them 

become pillars of the South Korean economy.

Although more than forty conglomerates fit the definition of a chaebol, just a handful wield tremendous 

economic might. The top five represent approximately half of the South Korean stock market’s value. Chaebols 

drive the majority of South Korea’s investment in research and development and employ people around the 

world. Samsung Electronics, the largest Samsung affiliate, employed more than 300,000 people globally in 2018 

(more than the number of worldwide employees of Apple and Google combined in 2018, according to a study by 

Eleanor Albert).

THE TOP FIVE CHAEBOLS
Samsung. Founded in 1938, Samsung Group is South Korea’s most profitable chaebol, but it began as a small 

company that exported goods, such as fruit, dried fish, and noodles, primarily to China. Today the conglomerate 

is run by second- and third-generation members of the Lee family, the second-wealthiest family in Asia. Over 

the past eighty years, the company has diversified to include electronics, insurance, ships, luxury hotels, 

hospitals, an amusement park, and an affiliated university. Its largest and most recognized subsidiary is 

Samsung Electronics, which for the past decade has accounted for more than 14 percent of South Korea’s gross 

domestic product (GDP). 

Hyundai. Hyundai Group was a small construction business when it opened in 1947, but grew immensely to 

have dozens of subsidiaries across the automotive, shipbuilding, financial, and electronics industries. In 2003, 

following the Asian financial crisis and the death of its founder, Chung Ju-yung, the chaebol broke up into five 

distinct firms. Among the standout offshoots are Hyundai Motor Group, the third-largest carmaker in the world, 

and Hyundai Heavy Industries, the world’s largest shipbuilding company.

SK Group. Also known as SK Holdings, it dates back to the early 1950s, when the Chey family acquired Sunkyong 

Textiles. Today, the chaebol oversees around eighty subsidiaries, which operate primarily in the energy, 

chemical, financial, shipping, insurance, and construction industries. It is best known for SK Telecom, the 

largest wireless carrier in South Korea, and its semiconductor company, SK Hynix, the world’s second-largest 

maker of memory chips.
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LG. LG Corporation, which derives its name from the merger of Lucky with GoldStar, got its start in 1947 in 

the chemical and plastics industries. Since the 1960s, the company, under the direction of the Koo family, has 

heavily invested in the development of consumer electronics, telecommunications networks, and power 

generation, as well as its chemical business, which includes cosmetics and household goods. 

Lotte. Shin Kyuk-ho founded Lotte Group in Tokyo in 1948 and brought the chewing gum company to South 

Korea in 1967. The conglomerate’s main businesses are concentrated in food products, discount and department 

stores, hotels, and theme parks and entertainment, as well as finance, construction, energy, and electronics. 

Lotte Confectionery is the third-largest gum manufacturer in the world. 

HOW DID CHAEBOLS EMERGE?
During the Joseon Dynasty (from the 14th through late 19th century), the state began the practice of licensing 

private businesses, called Yukeuijeon (six stores designated by the central government directly dealing with 

the dynasty’s essential items like paper, silks, cotton, ramie, and fish), granting monopolies, and supporting 

enterprises with direct payments. Thus, partnerships between business and the government had early historical 

precedents in Korea. The chaebols of contemporary times all begin in the mid-twentieth century. Samsung, 

for instance, was founded during the period of Japanese occupation before the end of World War II, in part 

modeling itself after Japan’s powerful industrial and financial conglomerates, known as Zaibatsu. Most, however, 

were founded after liberation from the Japanese in 1945. As U.S. and international aid flowed into Seoul 

following the Korean War (1950–1953), the government provided hundreds of millions of dollars in special loans 

and other financial support to chaebols as part of a concerted effort to rebuild the economy, especially critical 

industries, such as construction, chemicals, oil, and steel.

 These enterprises flourished under the leadership of General Park Chung-hee, who led a military coup in 

1961 and then served as president from 1963 to 1979. As part of Park’s export-driven development strategy, his 

authoritarian government prioritized long-term and low-interest loans to export businesses and protected 

domestic industries from external competition. 

Over time, the chaebols expanded into new industrial sectors and tapped into lucrative foreign markets, 

providing more fuel for South Korea’s engine. Exports grew from just 4 percent of GDP in 1961 to more than 40 

percent by 2016, one of the highest rates globally. Over roughly the same period, the average income of South 

Koreans rose from $120 per year to more than $27,000 in today’s dollars. As South Korea lifted millions out of 

poverty, the parallel rise of chaebols embedded the conglomerates into the narrative of South Korea’s postwar 

rejuvenation.

What is a Chaebol?

Based on your reading, 
record one thing that you 
learned that added to your 
understanding of South 
Korea.

Record one thing that still 
confuses you about South 
Korea.
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READING: THE FIVE BANDITS

STORY

The Five Bandits by Kim Chi-Ha (1970)
Source: Adapted from Yong-Ho Ch’oe, Peter Lee, and William Theodore de Bary, editors, Sources of the Korean Tradition, Volume Two: From the Sixteenth to the Twentieth Centuries (New York: 
Columbia University Press, 2000), 403-405.

STEP 1: ALL STUDENTS NEED TO READ THESE FIRST TWO PARAGRAPHS

The following is a fictional story set in South Korea during the era of authoritarian military rule under General 

Park Chung-hee, who ruled South Korea as its President from 1963 to 1979 after a military takeover. Its purpose 

is to expose elements of South Korean society that the author believes are harmful to South Korea’s return to full 

democracy. The story opens on a golf course as these symbolic characters meet…

The spring sun was warm, the day pleasant, the wind gentle, the clouds floating by. The five bandits, each 

brandishing a golf club, each determined to win, set out to display their miraculous skills. 

STEP 2: READ YOUR ASSIGNED BANDIT 

THE FIRST BANDIT
The first bandit stepped forth, the one called the business tycoon, wearing a custom‑made suit tailored of 

banknotes,* a hat made of banknotes, shoes made of banknotes and gloves knitted of banknotes, with a gold 

watch, gold rings, gold buttons, a gold necktie pin, gold cufflinks, a gold buckle, golden teeth, golden nails, 

golden toenails, and golden zippers, with a golden watch chain dangling from his wiggling behind.

*Cash currency, like a twenty dollar bill.

THE SECOND BANDIT
Now the second bandit steps forth with his entourage and cronies from the National Assembly. Here come 

hunchbacks, alley foxes, angry dogs, and monkeys. Hunched at the waist, their eyes are as narrow and slanted as 

an ancient ruthless emperor. Lumbering, rasping, covering their hairy bodies with the empty oaths of revolution, 

coughing up mucus, raising their golf clubs high into the sky like flags, thunderously yelling slogans, rolling on 

viper‑colored jagged floors: 

Revolution, from old evil to new evil!  

Renovation, from illegal profiteering to profiteering illegally!  

Modernization, from unfair elections to elections unfair! 

THE THIRD BANDIT
Now the third bandit emerges, looking like a rubber balloon with viperous pointed eyes, his lips firmly closed. 

Portraying a clean government official, when sweets are offered, he shows that he doesn’t like them by shaking 

his head. Indeed, it must be true. But look at this fellow’s other face. He snoops here and smiles there, stout, 

impudent, sly; his teeth are crooked and black from an over-indulgence in sweets, worn out until they could 

decay no more. He sits in a wide chair as deep as the sea, before a desk as high as the sky, saying “no thank you” 

with one hand and “thank you” with the other. He cannot do possible things, but he can do impossible things; 

he has piles of documents on top of his desk and bundles of money under it. He acts like an obedient shaggy 

dog when flattering superiors, but like a snarling hunting dog to subordinates. He puts public funds into his left 

pocket and bribes for favors done into his right pocket. His face, a perpetual mask of innocence, conveys purity—

the purity of a white cloud. His all‑consuming passion is asking after the well-being of madams of deluxe 

restaurants.
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THE FOURTH BANDIT
The fourth bandit steps forth, a big gorilla. He is tall, reaching almost to the heavens. The marching column 

of soldiers under his command is as long as China’s Great Wall. He has white tinted eyes, a tiger’s mouth, a 

wide nose, and a shaggy beard; he must be an animal. His breast is adorned with colorful medals made of gold, 

silver, white copper, bronze, and brass. Black pistols cling to his body. He sold the sacks of rice meant to feed the 

soldiers and filled the sacks with sand. He stole the cows and pigs to be fed to the soldiers and gave a rabbit to 

each man. No barracks for the poor enlisted men in a bitterly cold winter; instead, hard labor all day to keep them 

sweating. Lumber for the construction of barracks was used for building the general’s mansion. Spare parts 

for vehicles, uniforms, anthracite briquettes, monthly allowances, all were stolen. In accordance with military 

law, soldiers who deserted their units because of hunger and desperation were arrested, beaten and thrown into 

the brig, and harassed under orders. University students summoned for military service were assigned to the 

general’s quarters as living toys for his wanton wife. Meanwhile the general enjoyed his cleverly camouflaged life 

with an unending stream of mistresses. 

THE FIFTH BANDIT
Now the last bandit and his entourage and cronies step out: ministers and vice ministers, who waddle from 

obesity, sediment seeping from every pore. With shifty mucus‑lined eyes, they command the national defense 

with golf clubs in their left hands, while holding their mistresses with their right. And, when they softly write 

“Increased Production, Increased Export and Construction” on a mistress, the woman murmurs “Hee‑hee‑hee, 

don’t tickle me!” And they jokingly reproach: “You ignorant woman, do national affairs make you laugh?” Let’s 

export even though we starve, let’s increase production even though products go unsold. Let’s construct a bridge 

across the Strait of Korea with the bones of those who have starved to death, so we can worship the god of Japan! 

Like slave‑masters of olden times, they drive the people to work harder and longer, with the beating of burst 

drums and the sounds of broken trumpets, with one aim in mind: to increase their own wealth.
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HANDOUT: POLITICAL AND ECONOMIC PROBLEMS IN SOUTH 
KOREA, PART 1

Answer the two questions below after reading and discussing the Five Bandits.

What aspect of South 
Korean society does 
your bandit represent? 
Think of institutions and 
organizations both public 
and private.

What political and/or 
economic problems does 
your bandit most likely 
represent?

Take notes on the other 4 bandits as your classmates explain. What does each represent?

BANDIT # ______

BANDIT # ______

BANDIT # ______

BANDIT # ______
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READING: THE ASIAN FINANCIAL CRISIS

ARTICLE

The Asian Financial Crisis of 1997-98
Source: World History Digital Education, July 2020. Adapted from “1997 Asian Financial Crisis”, Wikipedia, 2020; Jongwoo Han, Power, Place, and State-Society Relations in Korea. Lexington 
Book: Lanham, Maryland, 2014; “South Korea’s GDP (PPP) growth from 1911 to 2008”, Wikimedia Commons, 2010; and “Asian Financial Crisis in 1997-98 in South Korea and Indonesia”, Facts and 
Details, 2008. http://factsanddetails.com/asian/cat62/sub408/item2558.html.

In July of 1997, the currency of Thailand, the baht, collapsed, losing so much value and purchasing power, that 

investors throughout Asia began to move their investments out of Thailand. This cycle of an Asian currency 

losing so much value and quickly creating a panic among investors spread throughout Southeast Asia and into 

South Korea. An additional effect of 

a declining currency is the need to 

take out loans to continue fulfilling 

financial obligations. This pattern 

too spread throughout Asia in 1997.

In this financial panic, the currency devaluation and the high debt of many South Korean companies 

further spooked investors, who began to pull their investments. Many chaebols, due to their power and close 

relationship with the government, had gone into significant debt over the years with little fear of facing any 

consequences as the economy continued to grow. The state had for years treated the banks as tools of state 

policy, ordering banks to loan so much money to chaebols that bad loans accounted for between 94% and 

376% of the nine largest banks’ capital in 1997. These close relationships also led the government to pass laws 

to benefit the chaebols at the expense of workers, which enraged workers and students on college campuses 

who protested this corrupt relationship. The chaebols believed this was necessary so that they could cut costs, 

increase their profits, and pay off their mounting debt, which seemed likely as the South Korean economy grew 

from the status of a developing economy to one of the largest economies in the world in three decades (shown in 

the graph below). 

When investors discovered that some of the leading chaebols had debt that was 20 to 30 times the chaebol’s 

net worth, the South Korean stock market collapsed as investors pulled their money out of the stock market. 

Many leading chaebols went bankrupt by 2000, such as the Hallo Group (the 12th largest), Hanbo Steel (the 14th 

largest), Jinro Distillery (the 19th largest), and eventually Daewoo (the 3rd largest). As surviving chaebols tried to 

recover from the loss of investment capital, they began asking for government assistance while also shedding 

employees to limit their costs. 

Unemployment increased 

from around 3% to 9% and 

government debt, due to loans 

to chaebols and increasing 

social services, exploded from 

$160 to $450 billion in a month, 

which was 1.5 times the Gross 

National Product of the entire 

country. South Korea was 

facing its first financial crisis 

since its economic miracle had 

begun in the 1960s.

Asian Currency Collapse June 1997–July 1998
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HANDOUT: POLITICAL AND ECONOMIC PROBLEMS IN SOUTH 
KOREA, PART 2

Answer the two questions below after reading and discussing  
The Asian Financial Crisis of 1997-98.

What two economic factors 
were the first signs of the 
crisis in 1997-98?

What was the primary cause 
of the economic crisis?



KOREA'S PLACE IN TEACHING SOCIAL STUDIES262

HANDOUT: SOURCE ANALYSIS

What Form of Civic Action Does Each Source Represent? Explain Your Thinking.

Source 1: Student Protests (Video 1 or Video 2) Source 2: Gold Collecting Campaign Video

Source 3: Kim Dae Jung’s Inaugural Speech Source 4: CCEJ Chaebol Reform Reading

Source 5: The Defeat Movement in South Korea Processing Question: Which of the five South 
Korean examples of civic action was most effective 

at solving political and economic problems?
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SOURCE 3: KIM DAE JUNG’S PRESIDENTIAL INAUGURAL ADDRESS
 

PRESIDENTIAL ADDRESS

Kim Dae Jung’s Presidential Inaugural Address, February 1998
Source: Adapted and excerpted from Yong-ho Ch’oe, Peter Lee, and Wm. Theodore de Bary, editors. Sources of the Korean Tradition, Vol.Two: From the Sixteenth to the Twentieth Centuries 
(New York: Columbia University Press, 2000), 445-451.

Today, I am being inaugurated as the 15th-term President of the Republic of Korea. While sharing with you the 

joy of the first transition of power from the ruling to an opposition party in 50 years since the establishment of 

the Government, I commend and thank all of you who have given birth to a genuine “Government of the People,” 

by overcoming all kinds of trials and obstacles....

It can be said that the historic significance of today’s inaugural ceremony is great, indeed; today is a proud day 

when a democratic transition of power is taking place on this soil for the first time. Moreover, it is a historic day 

when an Administration is, at last, being born that will develop democracy and the economy at the same time....

 Unfortunately, however, at this very important juncture, we have run into a foreign exchange crisis which is the 

most serious national crisis since the Korean War. We are faced with a crisis that could bankrupt our country, if 

we are not careful….

 It, indeed, is a stupefying development. The reason we are barely escaping from catastrophe is because of 

cooperation from you, who are united with patriotism, and the assistance of our friends, including the United 

States, Japan...as well as the International Monetary Fund, the World Bank....

Consumer prices and unemployment will rise this year. Incomes will drop and an increasing number of 

companies will go bankrupt. All of us are being asked to shed sweat and tears.

We must calmly look back to find out how we have arrived at this state of affairs. This unfortunate development 

would not have taken place if the political, economic and financial leaders of this country were not tainted by a 

collusive link between politics and business....

I cannot help but feel limitless pain and anger when I think of you, the innocent citizens, who are bearing the 

brunt of the suffering over the consequences of the wrongdoing committed by those in leadership positions....

 To overcome the national crisis, you have undertaken a campaign to collect gold and have managed to collect 

US$2 billion worth already. I am boundlessly proud of your patriotism, which is more precious than the gold 

itself. Thank you very much.

Meanwhile, our workers are participating in pain sharing by voluntarily freezing wages and the like, despite 

mounting difficulties in their daily lives...This demonstration of the patriotism and potential of the Korean 

people is earning us respect around the world.

 Political reform must precede everything else. Participatory democracy must be put into practice; the people 

must be treated as masters and must act like masters. Only then can national administration become transparent 

and irregularities and corruption disappear....

 When democracy and a market economy develop together in harmony, there cannot be collusion between 

politics and business, government-directed financing and irregularities and corruption. I firmly believe that we 

can overcome today’s crisis by practicing democracy and a market economy in parallel….
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SOURCE 4: CCEJ STATEMENT ON CHAEBOL REFORM

STATEMENT

CCEJ Statement on Chaebol Reform: Time to End Corporatocracy
Source: Sangin Park, “Chaebol Reform: Time to end Corporatocracy,” Oral statement to High-Level Segment of the Economic and Social Council under the United Nations (CCEJ, 19 July 2019). 
http://ccej.or.kr/eng/wp-content/uploads/2019/07/190719_Remarks-by-CCEJ-special-1999_Oral-Statement-for-HLS-of-the-2019-HLPF_Chaebol-Reform-Time-to-end-Corporatocracy.docx

My name is Sangin Park, an Economics Professor at Seoul National University. I am very honored to represent 

the Citizens’ Coalition for Economic Justice (CCEJ)* at the 2019 High-level Political Forum of the United Nations. 

CCEJ is the oldest NGO [non-governmental organization] in South Korea, and is devoted to a fair, inclusive and 

sustainable economy.

Currently, the Chaebol Reform is our priority. A Chaebol refers to a big conglomerate controlled by a single 

family. The Chaebol-centric strategy of economic development was successful in the 1970s and 1980s. However, 

as a consequence, Chaebols dominated the Korean economy, becoming the gatekeeper of Korean society. As 

predicted by the Progress Movement of the early 20th century, democracy is now replaced by corporatocracy, 

and fair competition is no longer viable.

Economic concentration and hereditary succession by Chaebols is creating barriers to market entry and exit. 

Furthermore, over-diversification and internal trading by Chaebols built an exclusive economic bloc. Within this 

bloc, the Chaebol companies wield monopsony** power, engaging in technology extortion and price squeezing, 

which cause SMEs [small and mid-sized enterprises] to lose incentive and capacity to innovate. The distortion of 

the subcontracting market also serves to exacerbate the wage gap between SMEs and Chaebol companies.

Without the Chaebol Reform, Korea may encounter another economic crisis similar to that of 1997. However, 

with the reform, the economy will be fair and sustainable, and the society will be inclusive. Together with 

punitive damages and discovery processes, SMEs will be more competitive and acquire greater bargaining 

power. As a result, the wage gap will be narrowed. 

The candlelit protests led by Korean people in 2016 asked for fundamental changes in this corporatocracy. 

However, to our disappointment, the Moon Jae-in Administration, which came to power after the historic 

triumph of candlelit protests, has not done anything substantial to resolve the economic concentration by 

Chaebols.

Ladies and gentlemen, Korea is now at a crossroad. It becomes clear that it is the citizens of Korea who must 

make a difference once again. Therefore, CCEJ will continue working together with the citizens of Korea to 

achieve the Chaebol Reform.

* A citizens’ movement in South Korea founded in 1989 with 35,000 members focused on economic justice, protection of the environment, the reunification 

of Korea, and democratic and social development.

** A situation in which a market has only one buyer of a good, akin to a monopoly where a market only has one seller.
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SOURCE 5: THE DEFEAT MOVEMENT IN SOUTH KOREA

ARTICLE

The Defeat Movement in South Korea
Source: World History Digital Education, November 2020. Adapted from Jongwoo Han’s Networked Information Technologies, Elections, and Politics: Korea and the United States (Lexington 
Books: Lanham, Maryland, 2012), pp. 9-13.

The 2008 Presidential Election of Barack Obama in the United States is incorrectly discussed as the first election 

of consequence to have been impacted by new networked information technologies (NNITs) such as websites, 

video-sharing sites like YouTube, social networking sites like Facebook, and podcasts. In fact, both the 2000 and 

2002 national elections in South Korea were groundbreaking in showing the potential of the combination of 

young people and NNITs in influencing political outcomes.

In 2000, South Korea had a General Election for its National Assembly, its legislative body analogous to the U.S. 

Congress. A coalition of former college students and reformers effectively used the Internet to defeat incumbent 

Assemblymen who were corrupt. This movement came to be known as the Defeat Movement. 

South Korea is one of the most “wired” societies on Earth. In 2000, Korean Yahoo was second in the world among 

Internet companies in access time, meaning the amount of time users visited and used its websites. Additionally, 

25% of South Korean’s had internet access and 50% used cell phones. At the turn of the millennium, South Korean 

society was primed like few others globally to witness the intersection of technology and politics, which is 

exactly what would happen in the General Election.

Here’s how it happened. The nation’s largest civic organization, the Citizens’ Coalition for Economic Justice 

(CCEJ) released a list of 164 politicians that they labeled as “unfit politicians’’ due to findings of corruption or 

embezzlement in past elections, involvement in past authoritarian regimes, votes against reform, and what were 

labeled as personal defects due to unethical behavior. The homepage that hosted this list recorded 50,000 visitors 

quickly. Other websites were created by what came to be known as the Defeat Movement to take advantage 

of these NNITs. At the time, this kind of political activism by organized groups, other than labor unions and 

private individuals, was not legal. The South Korean Constitutional Court and the election commission began 

proceedings to ban the Defeat Movement’s activities, but a mere twenty days after the first appearance of these 

websites, the main political parties bowed to overwhelming public pressure to petition these two bodies to allow 

the practice.

As a result, in the General Election of 2000, 68% of the members of the National Assembly who were up for 

reelection and were identified as unfit for office on the Defeat Movement’s list were defeated. The actions of 

the Defeat Movement were undeniably a factor, as the use of the Internet to publicize the wrong-doings of 

candidates for all to see led to a momentous shift in South Korean politics that would be felt in 2002 in the South 

Korean Presidential elections and in the 2008 US Presidential Elections.
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TEACHER KEY: DAY 1 HOMEWORK HANDOUT, SOUTH KOREA VIDEO 
GUIDE

1. What type of government 
did South Korea have from 
1960-1979?

South Korea nominally had a democratic system, but was in fact ruled by a 
succession of military dictators, who prioritized the nation’s economic develop-
ment over democracy.

2. Describe at least one 
action by the government 
to help develop Korea’s 
economic power.

The government would protect and provide assistance to the leading families 
and their companies, called Chaebols, to promote large-scale manufacturing 
and trade. This included emphasizing a highly skilled workforce trained in 
state-supported schools, low corporate taxes, and direct grants of money, etc.

3. How did average citizens 
participate in making South 
Korea “so rich” as the video 
title implies?

In a society that considers education a key virtue and the only guaranteed way 
to upgrade socio-economic status, Korean citizens worked hard to get a good 
education and then work for a successful economic enterprise like a large 
Chaebol.

4. What problems does the 
video foreshadow with the 
South Korean political/
economic model?

Troubled Chaebols will suffer during an economic crisis because of decision-
making that is limited to government bureaucrats and company officials, who 
often stifle innovation and entrepreneurship. The failure of a company that is so 
large and intertwined with the government is also problematic. Corruption in 
such close relationships between business and government is foreshadowed as 
probable and problematic as well. Chaebols that are able to overcome problems 
do so by focusing on efficiency and innovation.
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TEACHER KEY: HANDOUT ON POLITICAL AND ECONOMIC 
PROBLEMS IN SOUTH KOREA, PART 1

Answer the two questions below after reading and discussing the Five Bandits.

What aspect of South 
Korean society does 
your bandit represent? 
Think of institutions and 
organizations both public 
and private.

First Bandit: “Business Tycoon,” who most likely represents the owners of the 
Chaebols.

Second Bandit: “cronies from the National Assembly,” who are legislators elected 
to the South Korean version of Parliament/Congress.

Third Bandit: “Government official,” a corrupt government bureaucrat.

Fourth Bandit: “Big Gorilla,” an army general.

Fifth Bandit: “ministers and vice ministers,” who are high officials in the 
government.

What political and/or 
economic problems does 
your bandit most likely 
represent?

First Bandit: inequality or extreme wealth of the upper class, as everything they 
have is made of gold or banknotes.

Second Bandit: though elected to the South Korean legislative body, the 
Assembly was seen as a rubber stamp for the policies of the authoritarian leader, 
Park Chung-hee, and the problems arising from the lack of true democracy.

Third Bandit: the corruption of lower officials/bureaucrats. There are “piles of 
documents on top of his desk and bundles of money under it.” Due to the wealth 
of the chaebols and their close relationship with the government, the flow of 
money to officials for preferential treatment was all too common.

Fourth Bandit: corruption in the military. All Korean males were required to 
serve a stint in the military and many complained of the living conditions, while 
the generals at the top lived like rich chaebol owners.

Fifth Bandit: the corruption of top officials and leaders of the government, who 
focused on the development of an export economy rather than the standard of 
living of average South Koreans while enriching themselves.
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TEACHER KEY: HANDOUT ON POLITICAL AND ECONOMIC 
PROBLEMS IN SOUTH KOREA, PART 2

Answer the two questions below after reading and discussing  
The Asian Financial Crisis of 1997-98.

What two economic factors 
were the first signs of the 
crisis in 1997-98?

1. Devalued or collapsing currency

2. Corporate and public debt

What was the primary cause 
of the economic crisis?

The lack of economic competition and the close relationship between the 
government and the chaebols led to bloated, largely unprofitable, and 
slow-to-innovate businesses that were unable to keep up with their debt, thus 
becoming increasingly reliant on government bailouts. These bailouts were 
drowning the nation in debt, and failing chaebols were increasing unemploy-
ment and worker demands.
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TEACHER KEY: SOURCE ANALYSIS HANDOUT

What Form of Civic Action Does Each Source Represent? Explain Your Thinking.

Source 1: Student Protests (Video 1 or Video 2) Source 2: Gold Collecting Campaign Video

Civic Engagement: The students have decided to protest 
in support of the workers who are demanding political 
changes.

Civil Disobedience: As the protest turns violent, students 
engage in conflict with law enforcement, which shifts 
the peaceful idea of protest toward the willful breach of 
law even if the conflict is in response to aggressive 
police action.

Political Participation: Donating actual wealth, in the 
form of gold jewelry, at the behest of the government 
could be comparable to donating to a party, lobbying for 
an issue, or signing a petition.

Civic Engagement: Since the action is focused on bene-
fiting society and not one political party or single issue 
organization, this civic action could be viewed as 
outside or above direct political participation.

Source 3: Kim Dae Jung’s Inaugural Speech Source 4: CCEJ Chaebol Reform Reading

Political Participation: The election of the opposition 
figure to the Presidency is the most clearcut example of 
citizens voting to support a candidate who supports 
their perspective.

Political Participation: As this organization is directly 
advocating or lobbying for specific changes to the law, 
then joining or supporting this group is political partici-
pation, though not as direct as voting for a candidate 
who espouses these views.

Civic Engagement: Some may argue that supporting the 
CCEJ is like joining or supporting a special interest 
group. While this is true, the specific political proposals 
of the organization move it toward political participa-
tion. It could be argued that the author of the article 
making the proposal is politically participating, while 
those who simply join or support the group through 
membership or donations are practicing civic engage-
ment in a broader manner.

Source 5: The Defeat Movement in South Korea Processing Question: Which of the five South 
Korean examples of civic action was most effective 

at solving political and economic problems?

Political Participation: The unfit lists directly identify 
candidates and encourage voters to choose against 
those listed as corrupt.

Civic Engagement: The students and the CCEJ civic 
organization created websites to inform the public in 
order to encourage informed political participation by 
others. The Defeat Movement was not advocating for 
one specific political party so it can therefore be argued 
that it was closer to a special interest group advocating 
for fair and corruption-free political representation than 
direct political participation for one party’s views. 

Answers will of course vary. As long as students can 
make an argument based on evidence from the sources, 
the evaluation of effectiveness is up to the student.
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CIVICS MODULE OVERVIEW

SKILL FOCUS
Apply Political Concepts/Processes; Source Analysis; 
Evaluation 

CONTENT
Political and Civic Participation

How Can Individual Citizens Impact Government in Times of Crisis?

CLASS ACTIVITY
Source Analysis 
Students will explore the responsibilities of citizenship in a democracy and different forms of civic participation by 
exploring sources that show citizen responses to the 2008 Financial Crisis in the United States. Students will be 
asked to classify these responses in three categories—political participation, civic engagement, and civil disobedi-
ence. Students will learn about different aspects of each category before being asked to transfer that understand-
ing to a South Korean context. At the conclusion of the first day, students will view a video about the political and 
economic history of South Korea prior to the 1997-98 Asian Financial Crisis. This will help to build students’ under-
standing and establish the context for studying forms of civic participation in South Korea, which will be the focus 
of the second day. 

CHECK FOR UNDERSTANDING 
Exit Ticket: Students will use their understanding of the three forms of civic action to predict in writing how South 
Koreans will respond to economic crises.

What Forms of Civic Action Did South Koreans Use to Respond to a Crisis?

CLASS ACTIVITY
Source Analysis
Students will learn about the political and economic problems that culminated in the 1997-98 Asian Financial Crisis 
through the analysis of two sources. Students will then learn about and categorize citizen responses to the crisis, 
including student protests, the Gold Collecting Campaign, the election of Kim Dae Jung, statements from the 
Citizens’ Coalition for Economic Justice, and the Defeat Movement. Students will be asked to evaluate the effec-
tiveness of each citizen action in successfully addressing the financial crisis and creating a better democracy.

CHECK FOR UNDERSTANDING
Processing Question: Students will evaluate the effectiveness of South Korean examples of civic action at solving 
political and economic problems.

Assessment

CLASS ACTIVITY
Civic Action in Response to Economic Crises
Small Group Pre-Writing Discussion

Assessment
Students will evaluate which form of civic action is more effective in times of crisis.
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CIVICS MODULE SOURCES

Stimulus Type Description Page

Chart Forms of Civic Action 233

Photo Occupy Wall Street Spreads to Portland 236

Photo Tea Party Tax Day Protest 236

Article Inside Obama’s Sweeping Victory 237

Article Wall Street Reform: The Dodd-Frank Act 238

Stimulus Type Description Page

Article What is a Chaebol? 255

Story The Five Bandits by Kim Chi-Ha (1970) 257

Article The Asian Financial Crisis of 1997-98 260

Presidential Address Kim Dae Jung’s Presidential Inaugural Address, February 1998 263

Statement CCEJ Statement on Chaebol Reform: Time to End Corporatocracy 264

Article The Defeat Movement in South Korea 265

The activities of Day 3 focus on small group discussions and a summative assessment in which students use sources 
from Day 1 and Day 2.
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DAY 3
BASED ON A 60-MINUTE CLASS

Evaluate Which Form of Civic Action Is Most Effective  
in Times of Crisis 

REASONING SKILL

Evaluation

HOMEWORK

	▶ Processing Question from Day 2’s Source 

Analysis Handout (p. 262)

IN-CLASS ACTIVITY

	▶ Civic Action Summative Assessment 

Prompt and Rubric (p. 277)

OVERVIEW
This summative assessment allows students to demonstrate their understanding of the different 

forms of civic action and their knowledge of both the United States and South Korean economic 

crises. Rather than asking students to simply regurgitate this information, however, this assessment 

will require them to evaluate the effectiveness of a specific form of civic action and create an argu-

ment that supports their evaluation. This allows for student choice, higher level thinking and the 

demonstration of students’ understanding of civic action and responses to crisis.

MATERIALS NEEDED: 
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SEQUENCE OF INSTRUCTION
CLASS ACTIVITY 1 OF 2: WARM UP/INTRODUCTION 

WARM UP/INTRODUCTION (10 MINUTES)

SMALL GROUP DISCUSSION ON DAY 2 PROCESSING QUESTION
Students will share their responses to the Processing Question from Day 2’s Source Analysis 

Handout.

ACTIVITY PROCEDURE
	▶ In small groups, students should take turns sharing their responses to the question below:

	▷ Processing Question: Which of the five South Korean examples of civic action was most 

effective at solving political and economic problems?

TEACHER NOTES
The purpose of this exercise is for students to hear multiple arguments for the effectiveness of 

specific forms of civic action in context. They can use examples from the South Korean Financial 

Crisis of 1998 that was the focus of Day 2. Students can weigh the merits of their individual argu-

ment with those of other arguments before moving to the summative assignment that is the focus 

of Day 3.

TEACHING TIP
Ask students to explain their answers without reading what they wrote verbatim. Oftentimes, student writing is not 
efficiently elaborated to fully support an argument. Verbalizing the answer will most likely force students to fully justify 
their reasons. Encourage other students to summarize the arguments of each other by stating what they heard with 
stems like “So I’m hearing that you believe….” or “Am I correct in my understanding that you are saying….” When these 
questions and answers have finished, have students look back at their written responses to see if what they said mirrors 
what they’ve written. This will be good practice for the summative writing to follow.
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CLASS ACTIVITY 2 OF 2: SUMMATIVE ESSAY

CLASS ACTIVITY (50 MINUTES)

EVALUATING THE EFFECTIVENESS OF CIVIC ACTION
Students will write a well-developed paragraph with an assertion, supporting evidence, and 

commentary on how the chosen evidence proves the student assertion.

ACTIVITY PROCEDURE
Distribute, share digitally, or project the Civic Action Summative Assessment Prompt and Rubric.

	▶ Discuss the prompt with the students. 

	▶ Make sure they understand that their assertions need to be specific and take a stance on the 

effectiveness of one form of civic action over the others.

	▶ Make sure they understand that evidence to support the argument made in the assertion should 

be pulled from actual events either covered in class or from real events.

	▶ Make sure they understand that they must fully explain how this evidence supports the 

effectiveness of one form of civic action.

TEACHING TIP
If you think students need some scaffolding, consider having students complete an assertion and then trade their 
assertions for peer review before moving into supporting their argument with evidence and commentary. They can 
verbally explain their reasoning and get feedback on their logic and support before committing pen to paper. 

It’s also a good idea to project a timer or stop time so students can manage their time. Often students rush to finish and 
may end up without adequate commentary.



CIVICS MODULE DAY 3 277

CIVIC ACTION SUMMATIVE ASSESSMENT PROMPT AND RUBRIC

Answer the question below in one well-developed paragraph with an assertion, supporting evidence, and 

commentary on how your evidence proves your assertion. Use the rubric below to check your answer before 

submitting.

Based on your learning from both financial crises in the United States and South Korea, evaluate which form of 

civic action is most effective in times of crisis. 

SCORING RUBRIC

Exceeds  
Expectations

Meets 
Expectations

Needs 
Improvement

Assertion The assertion qualifies how 
one form of civic action is 
more effective than others.

The assertion identifies one 
form of civic action and 
previews its effectiveness.

The assertion does not take 
a position on effectiveness, 
does not narrow to one 
form, or simply repeats the 
question without specificity.

Evidence Specific evidence is used to 
demonstrate how one form 
of civic action is more effec-
tive than a different form in 
response to a specific crisis.

Specific evidence is used 
that demonstrates the effec-
tive use of civic action in 
response to a specific crisis.

Evidence is general, not tied 
to a specific form of civic 
action, or not used in refer-
ence to a specific crisis.

Commentary The commentary is nuanced 
and explains either how the 
evidence proves the effec-
tiveness of a form of civic 
action or argues the effec-
tiveness of one form in 
comparison to another form.

Commentary is present that 
effectively explains how the 
evidence used supports the 
argument created in the 
assertion.

Sufficient explanation tying 
the evidence to the argu-
ment is not present.
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APPENDIX
STATE CURRICULUM STANDARDS
The modules on History, Geography, Economics, and Civics in this publication help to fulfill the objectives of many 

state standards in the United States, such as the standards listed below from California, New York, and Texas. Many 

states have similar standards for social studies.

HISTORY
CALIFORNIA: HISTORY/SOCIAL SCIENCE 
CONTENT STANDARDS
7.3. Students analyze the geographic, political, economic, 
religious, and social structures of the civilizations of China in 
the Middle Ages.

1. Describe the reunification of China under the Tang 
Dynasty and reasons for the spread of Buddhism in Tang 
China, Korea, and Japan.

7.5. Students analyze the geographic, political, economic, 
religious, and social structures of the civilizations of Medieval 
Japan.

1. Describe the significance of Japan’s proximity to China 
and Korea and the intellectual, linguistic, religious, and 
philosophical influence of those countries on Japan.

7.8. Students analyze the origins, accomplishments, and 
geographic diffusion of the Renaissance.

3. Understand the effects of the reopening of the ancient 
“Silk Road” between Europe and China, including Marco 
Polo’s travels and the location of his routes.

NEW YORK: NEW YORK STATE SOCIAL STUDIES 
9-12 FRAMEWORK
9.2. Belief Systems: Rise and Impact: The emergence and 
spread of belief systems influenced and shaped the develop-
ment of cultures, as well as their traditions and identities. 

9.2a. Belief systems developed beliefs and practices to 
address questions of origin, the requirements to live a 
good life, and the nature of the afterlife. 
Students will identify the place of origin, compare and 
contrast the core beliefs and practices, and explore the 
sacred texts and ethical codes for Buddhism.

9.4. Rise of Transregional Trade Networks: During the 
classical and postclassical eras, transregional trade networks 
emerged and/or expanded. These networks of exchange 
influenced the economic and political development of states 
and empires.

9.4a. Afro-Eurasian transregional trade networks grew 
across land and bodies of water. 
Students will identify the location of the transregional 
trade networks noting regional connections between the 
Silk Roads.
9.4c. Interregional travelers, traders, missionaries, and 
nomads carried products and natural resources, and 
brought with them enslaved people and ideas that led to 

cultural diffusion.  
Students will identify and explain the importance of at 
least two key resources and/or products and/or luxury 
items vital to exchanges along the Silk Roads, and Trans-
Saharan routes. 
Students will examine the diffusion of religious ideas 
along the Silk Roads.

TEXAS: TEXAS ESSENTIAL KNOWLEDGE AND 
SKILLS (TEKS) HIGH SCHOOL WORLD HISTORY 
COURSE
WORLD HISTORY 
4. History. The student understands how, after the collapse 
of classical empires, new political, economic, and social 
systems evolved and expanded from 600 to 1450. The 
student is expected to:

(J) Analyze how the Silk Road and the African gold-salt 
trade facilitated the spread of ideas and trade.

23. Culture. The student understands the history and rele-
vance of major religious and philosophical traditions. The 
student is expected to:

(A) Describe the historical origins, central ideas, and 
spread of major religious and philosophical traditions, 
including Buddhism.

GEOGRAPHY
CALIFORNIA: HISTORY/SOCIAL SCIENCE 
CONTENT STANDARDS
7.5. World History and Geography

1. Describe the significance of Japan’s proximity to China 
and Korea and the intellectual, linguistic, religious, and 
philosophical influence of those countries on Japan.

NEW YORK: NEW YORK STATE SOCIAL STUDIES 
K-12 FRAMEWORK
6.1. Present-Day Eastern Hemisphere Geography

6.1b. The Eastern Hemisphere can be divided into 
regions. Regions are areas that share common identifi-
able characteristics, such as physical, political, economic, 
or cultural features.  
To understand scale, students will work with maps at a 
variety of scales so they can compare patterns in popula-
tion density and land use, economic activity, and political 
connections across the present-day Eastern Hemisphere.
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TEXAS: TEXAS ESSENTIAL KNOWLEDGE AND 
SKILLS (TEKS)
6. Geography. The student understands the types, patterns, 
and processes of settlement. The student is expected to:

(A) Locate and describe human and physical features that 
influence the size and distribution of settlements; and
(B) Explain the processes that have caused changes 
in settlement patterns, including urbanization, trans-
portation, access to and availability of resources, and 
economic activities.

ECONOMICS
CALIFORNIA: HISTORY/SOCIAL SCIENCE 
CONTENT STANDARDS 
12.1. Students understand common economic terms and 
concepts and economic reasoning. 

2. Explain opportunity cost and marginal benefit and 
marginal cost.

12.6. Students analyze issues of international trade and 
explain how the U.S. economy affects, and is affected by, 
economic forces beyond the United States’s borders. 

2. Compare the reasons for and the effects of trade 
restrictions during the Great Depression compared 
with present-day arguments among labor, business, 
and political leaders over the effects of free trade on 
the economic and social interests of various groups of 
Americans.
3. Understand the changing role of international political 
borders and territorial sovereignty in a global economy.

NEW YORK: NEW YORK STATE SOCIAL STUDIES 
K-12 FRAMEWORK
12.E4. The Tools of Economic Policy in a Global Economy: 
Globalization and increased economic interdependence 
affect the United States economy significantly. The tools that 
the policy makers have available to address these issues are 
fiscal policy, monetary policy, and trade policy.

12.E4a. Policy makers establish economic goals 
related to economic indicators, including the Gross 
National Product (GNP), Gross Domestic Product (GDP), 
Consumer Price Index (CPI), employment and interest 
rates, and aggregate supply and demand
12.E4d. Trade policies and agreements (tariffs, quotas, 
embargoes) set the rules for trade between the United 
States and other nations. Agreeing on such rules is very 
difficult because each nation has different interests, and 
each nation has special interest groups trying to influence 
the negotiations.

TEXAS: TEXAS ESSENTIAL KNOWLEDGE AND 
SKILLS
(3) Economics. The student understands the reasons for 
international trade and its importance to the United States 
and the global economy. The student is expected to:

(A) Apply the concepts of absolute and comparative 
advantages;

(B) Compare the effects of free trade and trade barriers 
on economic activities, including the benefits and costs 
of participating in international trade; and
(C) Analyze the effects of changes in exchange rates on 
imports and exports.

CIVICS
CALIFORNIA: HISTORY/SOCIAL SCIENCE 
CONTENT STANDARDS
12.3. Students evaluate and take and defend positions on 
what the fundamental values and principles of civil soci-
ety are (i.e., the autonomous sphere of voluntary personal, 
social, and economic relations that are not part of govern-
ment), their interdependence, and the meaning and impor-
tance of those values and principles for a free society.

1. Explain how civil society provides opportunities for 
individuals to associate for social, cultural, religious, 
economic, and political purposes.
2. Explain how civil society makes it possible for people, 
individually or in association with others, to bring their 
influence to bear on government in ways other than 
voting and elections.

NEW YORK: NEW YORK STATE SOCIAL STUDIES 
K-12 FRAMEWORK 
12.G4. Political and Civic Participation: There are numer-
ous avenues for engagement in the political process, from 
exercising the power of the vote, to affiliating with political 
parties, to engaging in other forms of civic participation. 
Citizens leverage both electoral and non-electoral means to 
participate in the political process.

12.G4c. In addition to voting, there are many ways in 
which citizens can participate in the electoral process. 
These include joining a political organization, donat-
ing money, and doing volunteer work on a political 
campaign.
12.G4e. Citizens participate in civic life through volun-
teerism and advocacy, including efforts such as contact-
ing elected officials, signing/organizing petitions, protest-
ing, canvassing, and participating in/organizing boycotts.

TEXAS: TEXAS ESSENTIAL KNOWLEDGE AND 
SKILLS (TEKS) HIGH SCHOOL GOVERNMENT 
COURSE
13. Citizenship. The student understands the difference 
between personal and civic responsibilities. The student is 
expected to:

(A) Describe scenarios where good citizenship may 
require the subordination of personal desire for the sake 
of the public good;
(B) Explain the responsibilities, duties, and obligations 
of citizenship such as being well informed about civic 
affairs, serving in the military, voting, serving on a jury, 
observing the laws, paying taxes, and serving the public 
good. 


